	Early Stage 1    Term       Week

	1

	2

	3

	4

	5

	6

	7

	8

	9

	10

	11



	TEXT TYPE: DISCUSSION
Grammar Focus: The teacher should be modelling structures such as ‘I think … because …’.
Grammar Terminology: question, eg when referring to the issue; joining words, eg when justifying their opinions with words such as ‘because’, ‘so’.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WES1.9: Engages in writing texts with the intention of conveying an idea or message.
Focus (Refer to Syllabus p.36):
	RES1.5: Demonstrates developing reading skills to read short, predictable written texts on familiar topics.

Focus (Refer to Syllabus p.28):

TES1.1: Communicates with peers and known adults in informal situations and structured activities dealing briefly with familiar topics.

Focus (Refer to Syllabus p.20):
RES1.6: Demonstrates developing reading skills and strategies for reading books, dealing with print and comprehending texts.

Focus (Refer to Syllabus p.30):
TES1.2: Demonstrates basic skills of classroom and group interaction, makes brief oral presentations and listens with reasonable attentiveness.
Focus (Refer to Syllabus p.22):
RES1.7: Demonstrates an emerging awareness that written and visual texts convey meaning and recognises that there are different kinds of texts that serve different purposes.

Focus (Refer to Syllabus p.32):
TES1.3: Recognises that there are different kinds of spoken texts and shows emerging awareness of school purposes and expectations for using spoken language.
Focus (Refer to Syllabus p.24):
WES1.8: Identifies some basic language structures and features of texts.

Focus (Refer to Syllabus p.34):
TES1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WES1.10: Produces simple texts that show the emergence of the grammar and punctuation needed to achieve the purpose of the text.
Focus (Refer to Syllabus p.38):
	

	WES1.11: Begins to use letters to represent known words when spelling.
Focus (Refer to Syllabus p.40):
	

	WES1.12: Produces  most lower-case and upper-case letters and uses computer technology to begin to construct texts.
Focus (Refer to Syllabus p.42):

	

	WES1.13: Recognises some different purposes for writing and that own texts differ in various ways.
Focus (Refer to Syllabus p.44):
	

	WES1.14: Recognises overall text structure and basic grammatical features of simple texts and some conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write with and increasing awareness of the nature, purpose and conventions of written language. Produce simple texts that demonstrate an awareness of the basic grammar and punctuation needs. Know and use letters and sounds of the alphabet to attempt to spell known words and use most lower and upper case letters appropriately to construct sentences. Explore the use of computer technology to construct texts.
Refer to: English K – 6 Modules p.75; Syllabus p.50-51
• Explain that the purpose for writing discussion is to present the reader with different opinions on an issue.

• Record student opinions on a current issue in a short joint construction, eg eating lunch inside or outside. Guide student

contributions with questions such as ‘What are we talking about?’, ‘How many students think we should eat

inside/outside?’, ‘Why?’.

• Following a joint construction, have individual students record their opinion on an issue, including a supporting reason that

may come from the joint construction, and send to e-mail buddies.

• Provide students with a folded piece of paper. Ask students to think of an argument ‘for’ and ‘against’ a particular issue and

write/draw these arguments on the paper. Collate student responses for a class book.

• Jointly construct a letter to the student representative council or principal following a class meeting on a current school issue.

Present details about how many students are for and against the issue and some supporting reasons.

• Select a topic for discussion and write on a large class chart with a ‘for’ and ‘against’ section. Ask students to draw a picture of themselves to cut out and paste on the ‘for’ or ‘against’ section of the chart. Encourage students to give reasons for their views.

• Lead a discussion to change specific nouns to general nouns to refer to groups, eg A car makes pollution. Cars make pollution.

Discuss how this change gives the explanation more influence or effect.

	Foundation Statements:

Develop reading, viewing and comprehension skills and strategies using context, grammar, word usage and phonics in short predictable printed texts on familiar topics. Recognise, discuss and respond to the different kinds and purposes of various written and visual texts. Explore and identify some language features of written and visual texts.
Refer to: English K – 6 Modules p.74; Syllabus p.50-51
• In shared reading, read or view a discussion text related to a current topic. Point out what the discussion is about and then

point out the arguments for and against the issue. Explain that this is called the ‘issue’.

• In shared and guided reading, read and view books, computer software or videos about a current issue before asking students

to decide if they are for or against an issue.

• In shared and guided reading, identify the point where the arguments change over. Ask students which word signals the change.

• Ask students if they agree or disagree with the recommendation. Relate their response to the purpose of a discussion — to

present different opinions about an issue.

• Prior to reading a simple discussion, ask students their opinion about the issue and reasons for holding the opinion.

• Locate which part of the discussions ‘tells what it is about’ (ie the title and/or statement of issue).

• List possible groups who would be interested in reading the discussion, eg ‘Should toys be allowed at school?’ — possible audiences might be students, teachers, parents, toy shop owners.

• Ask students what opinion the writer has on an issue after reading a discussion. Ask them to identify which parts of the text

give this opinion.

	Foundation Statements:

Mix and talk informally with peers, teachers and known adults. Give short talks and interact effectively in the classroom and in groups. Students listen with attentiveness to follow simple instructions and ask relevant questions. Express ideas clearly, demonstrating an emerging awareness of how people use spoken language for different purposes. Explore the way familiar spoken texts are constructed and the features of these texts.
Refer to: English K – 6 Modules p.73; Syllabus p.50-51
• Encourage students to give opinions related to current topics, books, films etc, eg I think …, I like … Extend these by asking

students to give reasons for their views.

• Plan to have a class discussion each week in place of normal news time.

• Plan opportunities for students to share opinions. Emphasise the importance of taking turns even when opinions are different.

Use strategies such as ‘pass the counter’.

• Select topics for class discussions such as: ‘Should children bring their favourite toys to school?’, ‘Should children choose their bedtime?’, ‘Should children be allowed to buy from the canteen every day?’.

• Play an outdoor ‘For and Against’ game. Select a discussion topic and direct students to run to one place if they are ‘for’ the

issue, another if they are ‘against’. Alternatively, students could make some shapes or actions to indicate their opinion.

• Plan ‘issues days’. Ask students to decide if they are ‘for’ or ‘against’ the issue. Give each student a ‘for’ or ‘against’ badge

to wear for the day.

• Ask questions such as ‘Who else thinks …?’, ‘Who agrees/thinks differently …?’ to highlight the structure of a discussion.

• Jointly construct ideas for and against a relevant issue, eg ‘Owning a pet is good because …’, ‘Owning a pet is not good because …’.

• Invite guest speakers to the school to discuss two sides of a relevant issue, eg two student council representatives and the
school principal to discuss the type of school play equipment to purchase. Recall and list arguments given by each speaker.

Why do different speakers have different opinions?

• Select two different objects and label one ‘for’ and the other ‘against’. Before expressing their opinion, students take and hold

the object that represents their point of view on an issue.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


