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	TEXT TYPE: DISCUSSION
Grammar Focus: Recognising how issues are generally worded; Using basic connectives to signal stages of the discussion; Using thinking verbs to state an opinion.
Grammar Terminology: question, statement; connective (signal word); describing adjective; thinking verb.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS1.9: Plans, reviews and produces a small range of simple literary and factual texts for a variety of purposes on familiar topics for known readers.
Focus (Refer to Syllabus p.36):
	RS1.5: Reads a wider range of texts on less familiar topics with increasing independence and understanding, making connections between own knowledge and experience and information in texts.

Focus (Refer to Syllabus p.28):

TS1.1: Communicates with an increasing range of people for a variety of purposes on both familiar and introduced topics in spontaneous and structured classroom activities.

Focus (Refer to Syllabus p.20):
RS1.6: Draws on an increasing range of skills and strategies when reading and comprehending texts.

Focus (Refer to Syllabus p.30):
TS1.2: Interacts in  more extended ways with less teacher intervention, makes increasingly confident oral presentations and generally listens attentively.
Focus (Refer to Syllabus p.22):
RS1.7: Understands that texts are constructed by people and identifies ways in which texts differ according to their purpose, audience and subject matter.

Focus (Refer to Syllabus p.32):
TS1.3: recognizes a range of purposes and audiences for spoken language and considers how own talking and listening are adjusted in different situations.
Focus (Refer to Syllabus p.24):
WS1.8: Identifies the text structure and basic grammatical features of a limited range of text types.

Focus (Refer to Syllabus p.34):
TS1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS1.10: Produces texts using the basic grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.38):
	

	WS1.11: Uses knowledge of sight words and letter-sound correspondences and a variety of strategies to spell familiar words.
Focus (Refer to Syllabus p.40):
	

	WS1.12: Produces texts using letters of consistent size and slope in NSW Foundation Style and using computer technology.
Focus (Refer to Syllabus p.42):

	

	WS1.13: Identifies how own texts differ according to their purpose, audience and subject matter.
Focus (Refer to Syllabus p.44):
	

	WS1.14: Identifies the structure of own literary and factual texts and names a limited range of related grammatical features and conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write simple literary and factual texts on familiar topics for known readers by planning and reviewing their writing. Write using basic grammatical features and conventions of punctuation, showing awareness of different purposes, audience and subject matter. Spell using knowledge of sight words, letter-sound correspondence and other strategies.  Write using letters of consistent size and slope in NSW Foundation Style and use computer technology to produce texts, recognizing simple conventions, language and functions.
Refer to: English K – 6 Modules p.154; Syllabus p.52-55
• Prepare argument on strips for and against an issue familiar to students, eg Should we wear hats at school? Sort the

arguments under headings ‘arguments for’ and ‘arguments against’ to reinforce the arguments and purpose of discussion.

• Brainstorm all ideas on an issue. Use a pro forma to sort ideas and group them into arguments for, arguments against and

ideas of interest. These ideas could form the basis of a joint construction.

• Provide arguments for one side of an issue and ask students to list arguments for the other point of view.

• Jointly construct a discussion with statement of issue and arguments for and against it. Point out the different ways a

discussion can be ended, eg recommendation, statement of belief, summary, challenge, final or overall argument,

conclusion. Encourage students to choose which way the discussion should be ended.

• Annotate sample discussions with names for each stage statement of issue — arguments for, arguments against and

recommendation of each stage, eg statement of issue — tells what the discussion is about.

• Encourage students to use annotated discussion texts on display in classroom as models for writing.

• Have students, in groups, complete a discussion in which key words have been supplied to organise information, eg We think

… One reason for this is … We also think that … On one hand … Also many other people think … However, despite this we believe that …

• Have students independently write a discussion with one argument for and against the topic and draft these on a word

processing program.

• Have students write opinions in response to events or characters in literary texts, in their diaries and journals. Encourage

students to include a justification for their opinion, using a reason from the text, personal experience or knowledge.

• Decide on an audience before jointly constructing a discussion, to highlight the purpose of discussions, eg to inform the

student representative council of students’ opinions on playground activities.

• Use different coloured highlighters to identify different language features on a sample text, eg thinking verbs, conjunctions.

• Refer to sample discussion texts to locate word choices for different stages of the discussion, eg statement of issue: Some

people feel …, Others think …; introducing the argument: Many people believe …; changing arguments: On the other

hand …, However, … Display these word choices for students to refer to when writing their own discussions.

• Apply knowledge gained in a unit of work to jointly construct a discussion on a related issue, eg a unit of work on teeth

concluded by a discussion on ‘Should we brush our teeth?’ Include relevant technical terms learnt, eg Plaque attacks the dentine.

	Foundation Statements:

Read and view short literary and factual texts, using an increasing variety of skills and strategies including context, grammar, word usage and phonics to make connections between their own experiences and information in texts. Read, interpret and discuss texts, including visual and multimedia texts, using a range of skills and strategies. Explore and identify ways texts differ according to purpose, audience and subject and understand that people produce texts. Recognise the basic structure and grammatical features of a limited range of text types.
Refer to: English K – 6 Modules p.153; Syllabus p.52-55
• After reading the title/statement of a discussion, ask students to predict two or more points that might be included in it. Tick

off points noted as they are found while reading the text. Discuss accuracy of predictions.

• Ask students for their opinions of the issue before and after reading a discussion. Did any opinions change? Which aspects of

the discussion influenced opinions?

• Use hand signals (thumbs up, down or across) to indicate whether information read aloud is a reason ‘for’ or ‘against’ or the issue or the statement of recommendation. Note that reasons for/against are grouped together.

• Note the use of paragraphs to organise sections of a discussion. Demonstrate how to use this layout to find particular sections,

eg What the writer thinks.

• Locate sections of a discussion that tell the issue being discussed and the writer’s opinion. Consider and discuss the location of these sections and discuss reasons, eg the issue is at the beginning so the reader knows what the discussion is about; the recommendation is at the end when the arguments for and against have been presented and thought about carefully.

• Refer to grammatical features to determine a writer’s opinion on a topic, eg I think, We believe. Look for other clues if these

statements aren’t present, eg more detail given to one side of an argument.

• Develop skills of active and critical reading by asking questions about reasons or ideas not included in a discussion, eg What

are other reasons why people might not use public transport?


	Foundation Statements:

Communicate with a wide range of people on familiar and introduces topics to achieve a variety of purposes. Interact effectively, adopting new speaking skills, in order to give confident oral presentations Listen to instructions and share ideas with peers to complete tasks. Recognise that spoken language has a range of purposes and audiences and use this knowledge when attempting to communicate effectively with others. Investigate the different types and organizational patterns of common spoken texts and recognise features within them.
Refer to: English K – 6 Modules p.152; Syllabus p.52-55
• Model how to make positive and negative statements. Encourage students to use these constructions when expressing positions.

• Display lists of sentence starters that students can use to express their opinion in a variety of ways, eg I believe …, I think …,

My opinion is …

• Play circle games in a small group while other students observe. Select a topic and each student in turn stands and gives an

opinion on the topic. Opinions are given for and against an issue in turn, eg Should every child have a pet? ‘No, because pets

get lonely during the day’ or ‘Yes, because you learn how to look after them’.

• Work with a partner to develop a few arguments in support of an issue. Combine with another pair who have developed a

few arguments against an issue. Decide which group will speak first when presenting to the class.

• Have students role-play situations where different points of view can be taken. Encourage students to use intonation, facial

expression and gesture to communicate their point of view more effectively.

• Draw attention to the organisation of an oral discussion by asking questions such as What is being talked about? What is oneside to this? What is the other side to this? What opinion does the speaker hold?

• Play ‘However/on the other hand’ where pairs of students attempt a dialogue refuting each other’s statements, eg ‘The under 8s team won on the weekend’, ‘However, they lost the weekend before’, ‘However, they all went to training that week’.

	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


