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	TEXT TYPE:INFORMATION REPORT
Grammar Focus: Forming a sentence that includes an action verb; Discussing the ‘do-er’ of the action verb; The different functions of action verbs, and relating verbs.
Grammar Terminology: sentence; joining word; naming word/noun; relating verb; action verb; describing word/adjective.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS1.9: Plans, reviews and produces a small range of simple literary and factual texts for a variety of purposes on familiar topics for known readers.
Focus (Refer to Syllabus p.36):
	RS1.5: Reads a wider range of texts on less familiar topics with increasing independence and understanding, making connections between own knowledge and experience and information in texts.

Focus (Refer to Syllabus p.28):

TS1.1: Communicates with an increasing range of people for a variety of purposes on both familiar and introduced topics in spontaneous and structured classroom activities.

Focus (Refer to Syllabus p.20):
RS1.6: Draws on an increasing range of skills and strategies when reading and comprehending texts.

Focus (Refer to Syllabus p.30):
TS1.2: Interacts in  more extended ways with less teacher intervention, makes increasingly confident oral presentations and generally listens attentively.
Focus (Refer to Syllabus p.22):
RS1.7: Understands that texts are constructed by people and identifies ways in which texts differ according to their purpose, audience and subject matter.

Focus (Refer to Syllabus p.32):
TS1.3: recognizes a range of purposes and audiences for spoken language and considers how own talking and listening are adjusted in different situations.
Focus (Refer to Syllabus p.24):
WS1.8: Identifies the text structure and basic grammatical features of a limited range of text types.

Focus (Refer to Syllabus p.34):
TS1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS1.10: Produces texts using the basic grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.38):
	

	WS1.11: Uses knowledge of sight words and letter-sound correspondences and a variety of strategies to spell familiar words.
Focus (Refer to Syllabus p.40):
	

	WS1.12: Produces texts using letters of consistent size and slope in NSW Foundation Style and using computer technology.
Focus (Refer to Syllabus p.42):

	

	WS1.13: Identifies how own texts differ according to their purpose, audience and subject matter.
Focus (Refer to Syllabus p.44):
	

	WS1.14: Identifies the structure of own literary and factual texts and names a limited range of related grammatical features and conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write simple literary and factual texts on familiar topics for known readers by planning and reviewing their writing. Write using basic grammatical features and conventions of punctuation, showing awareness of different purposes, audience and subject matter. Spell using knowledge of sight words, letter-sound correspondence and other strategies.  Write using letters of consistent size and slope in NSW Foundation Style and use computer technology to produce texts, recognizing simple conventions, language and functions.
Refer to: English K – 6 Modules p.138; Syllabus p.52-55
• Focus on organising information by preparing information cards and pro formas for a number of information report topics

being studied, eg different types of transport. Students sort information onto correct pro formas, eg ‘has wheels’ matches car, not boat.

• Have students add adjectives to expand information written on labels for a diagram, eg short, grey.

• Ask students to sort and match diagrams and labels onto a chart. Students draw in their own pictures of each part by

observing a real example, eg match label and picture for computer mouse, then draw in mouse from classroom computer.

• Cut up information report sentences into separate words. Ask students to arrange the words to make sense for an information

report, eg topic word in first position. Note with the students that the topic word is a noun or noun group.

• Focus on the purpose of the visual text in an information report by providing labels for a diagram relating to a current topic

being studied, eg a car. Ask students to draw a diagram showing its parts and then have them add labels.

• List sentence beginnings from an information report, eg Dogs … Some dogs … Pairs of students adapt these sentence

beginnings to use in an information report about a topic currently being studied, eg Ants …, Some ants … 

.

• Have students sort information words/pictures into categories for an information report. Identify clues in the information that

assist in sorting, eg jungles and swampy areas are places, so they belong in habitat category.

• Construct picture glossaries and labelled diagrams to support information in an information report before or after writing.

• Compile a personal list of spelling words when writing an information report, eg topic words, new words, words that were tricky.

• Provide sentence beginnings as a guide for students to use when writing their own information report.

• Ask students to jointly and then independently construct an information report about a familiar topic using their

understandings of the grammatical features and organisation of an information report.

• Publish information reports using either NSW Foundation Style handwriting or a computer for class/other classes to use

as resources.


	Foundation Statements:

Read and view short literary and factual texts, using an increasing variety of skills and strategies including context, grammar, word usage and phonics to make connections between their own experiences and information in texts. Read, interpret and discuss texts, including visual and multimedia texts, using a range of skills and strategies. Explore and identify ways texts differ according to purpose, audience and subject and understand that people produce texts. Recognise the basic structure and grammatical features of a limited range of text types.
Refer to: English K – 6 Modules p.137; Syllabus p.52-55
• Ask questions about the context of information reports using a factual big book, eg Who would read and/or write this book?

Why would they read and/or write this book? Where would you find a book like this?

• In shared reading, read a variety of information reports and use highlighters to identify classification information. Note the

position of this information in the information report, and how it relates to the function of the stage (ie at the beginning), to

help the reader understand the topic of the information report. Display samples.

• Brainstorm and list prior knowledge of a topic before reading. Identify new knowledge gained after reading the text; relate

this to the text’s purpose.

• Demonstrate how to use tables of contents, headings and subheadings to find relevant sections of text. Ask students to locate information in a text, and indicate which aspects of the texts assisted them, eg headings, index.

• Provide students with a matrix with headings such as ‘habitat’, ‘appearance’, ‘behaviour’, ‘food’. Have students use the

matrix to sort information from an information report.

• Cut sentence strips from an information report into two pieces and ask students to match the parts and read the whole sentence.

• Ask students to draw lines to connect labels to the relevant part of a diagram.

• In shared reading, read two information reports that have had their titles hidden. After reading each information report,

display the titles and ask students to match the information reports to the correct titles. Identify clues in each text used to

decide how to match reports and titles (ie topic words).

• Identify the range of visual texts used in information texts, eg include photographs, graphs, maps, grids, diagrams. Discuss the purpose of different visual texts in collected samples.

• Create lists of possible and impossible items that would be included in an information report about boats, eg cargo ships

(possible), boats talking (impossible).

• After shared or guided reading about a topic, have students use pro formas to sort information, in writing or pictorially, using

headings such as ‘classification’, ‘appearance’, ‘behaviour’, ‘food’.

• Have students view a video and develop key words for a class list based on observations. Display as a spelling word bank and

writing resource.

• Have students underline/highlight keywords on a copy of an information report for a personal spelling list.

• Have students complete cloze activities based on information reports to reinforce the structure and grammar of this text type,

eg delete topic word from each sentence.
	Foundation Statements:

Communicate with a wide range of people on familiar and introduces topics to achieve a variety of purposes. Interact effectively, adopting new speaking skills, in order to give confident oral presentations Listen to instructions and share ideas with peers to complete tasks. Recognise that spoken language has a range of purposes and audiences and use this knowledge when attempting to communicate effectively with others. Investigate the different types and organizational patterns of common spoken texts and recognise features within them.
Refer to: English K – 6 Modules p.136; Syllabus p.52-55
• Remind students about the purpose of an information report (ie to classify and describe).

• Point out the structure of an information report (ie general classification, grouped facts about the class of animal or thing).

• Jointly construct a list of key words that may be included in different sections of an oral information report, eg appearance of bears — ears, claws, fur. Assign different groups to listen for these words, and any additional details given, eg small, round ears.

• Play description games related to the unit of work where students add classifying and describing adjectives to build up noun groups, eg in groups, students could take turns to remember and add words until they can no longer remember all the list, as in, ‘big, brown, grisly, furry and fierce bears’; or ‘I have two legs. I have soft fur. What am I?’.

• Ask students to identify a change in topic of description when listening to information reports. Locate topic sentences that

signal the change.

• Have students listen to an information report read aloud and decide on the topic of the information report. Ask them which

words they used as clues to help identify that topic.

• Play games such as ‘What am I?’ to encourage the use of questions to find important information. Encourage open-ended

questions in these games rather than specific guesses at the beginning, eg What colour are you? or Are you bigger than a cat? rather than ‘Are you a dog?’

• Have students make observations in groups about a supplied object, eg a seashell from an excursion to the beach. Encourage students to use adjectives to describe the object.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


