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	TEXT TYPE: POETRY
Grammar Focus: Grammatical patterns in poetry vary enormously. Poetry tends to rely on features of textual cohesion such as word chains based on such things as repetition, synonym and antonym. Poetry that tells a story is likely to use the grammatical features of story texts such as action verbs

and noun groups, adverbs and adverbial phrases.



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS1.9: Plans, reviews and produces a small range of simple literary and factual texts for a variety of purposes on familiar topics for known readers.
Focus (Refer to Syllabus p.36):
	RS1.5: Reads a wider range of texts on less familiar topics with increasing independence and understanding, making connections between own knowledge and experience and information in texts.

Focus (Refer to Syllabus p.28):

TS1.1: Communicates with an increasing range of people for a variety of purposes on both familiar and introduced topics in spontaneous and structured classroom activities.

Focus (Refer to Syllabus p.20):
RS1.6: Draws on an increasing range of skills and strategies when reading and comprehending texts.

Focus (Refer to Syllabus p.30):
TS1.2: Interacts in  more extended ways with less teacher intervention, makes increasingly confident oral presentations and generally listens attentively.
Focus (Refer to Syllabus p.22):
RS1.7: Understands that texts are constructed by people and identifies ways in which texts differ according to their purpose, audience and subject matter.

Focus (Refer to Syllabus p.32):
TS1.3: recognizes a range of purposes and audiences for spoken language and considers how own talking and listening are adjusted in different situations.
Focus (Refer to Syllabus p.24):
WS1.8: Identifies the text structure and basic grammatical features of a limited range of text types.

Focus (Refer to Syllabus p.34):
TS1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS1.10: Produces texts using the basic grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.38):
	

	WS1.11: Uses knowledge of sight words and letter-sound correspondences and a variety of strategies to spell familiar words.
Focus (Refer to Syllabus p.40):
	

	WS1.12: Produces texts using letters of consistent size and slope in NSW Foundation Style and using computer technology.
Focus (Refer to Syllabus p.42):

	

	WS1.13: Identifies how own texts differ according to their purpose, audience and subject matter.
Focus (Refer to Syllabus p.44):
	

	WS1.14: Identifies the structure of own literary and factual texts and names a limited range of related grammatical features and conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write simple literary and factual texts on familiar topics for known readers by planning and reviewing their writing. Write using basic grammatical features and conventions of punctuation, showing awareness of different purposes, audience and subject matter. Spell using knowledge of sight words, letter-sound correspondence and other strategies.  Write using letters of consistent size and slope in NSW Foundation Style and use computer technology to produce texts, recognizing simple conventions, language and functions.
Refer to: English K – 6 Modules p.174; Syllabus p.52-55  
• Give students poems that will be models for joint construction. Select appropriate models. Display models in the classroom.

• Jointly construct a refrain for a poem on a particular topic then divide the class into small groups. Ask each group to write a

verse for the poem. Make the poem into a class big book for shared, guided and independent reading experiences.

• Have students jointly construct a variety of simple poems, related to personal experience, eg shape poems, rhyming couplets, innovations on familiar poems, sensory poems.

• Encourage students to innovate on a variety of simple poems independently.

• Encourage students to use poems, words and letters in the classroom environment as models for writing poetry.

• Provide opportunities for students to read aloud their own writing and to make revisions to clarify meaning.

• Have students prepare poems for publication, paying attention to layout and visual features.

• Have students substitute key words from a familiar poem to generate a different meaning.

• Have students copy favourite poems into a big book class anthology.

• Have students complete a cloze activity and compare their choice of words with those chosen by the poet. Have them discuss the different meanings created by different word choices. Point out poetic devices such as rhyme, repetition, alliteration, word pictures.

• Have students write chants and raps for a class anthology or school newsletter.

• Have students write and illustrate alliterative alphabets or number poems for class display.

• Encourage students to add to word banks of sensory words around a specific theme or topic to be used in independent

writing activities.

• Encourage students to use word banks of adjectives and adverbs to write sensory poems.

• Hand out two sheets of paper to students and ask them to list three or four everyday objects, eg toothbrush, school bag,

computer etc, on one sheet and the same number of actions, eg skipping, laughing, reading etc, on the other. Jointly

construct a poem linking the objects with an action, eg:

‘Have you ever seen?’

Have you ever seen a toothbrush skipping?

Have you ever seen a school bag reading?

Have you ever seen a computer laughing?

I have!

• Select a poem, write it on chart paper with words omitted. Read the poem several times to get the feel of the rhythm and meaning.

Discuss each omission in turn. List all suggestions from the students for words omitted. Discuss why certain choices were made and vote on the most pleasing/appropriate. Read the original poem. Reflect on the poet’s choice and that of the group.

• Have students copy poems into a shape in which the shape and position of the letters and words reflect the meaning,

eg a bear poem in a bear shape. Also refer to Max Fatchen’s ‘Skateboard’, Elizabeth Honey’s ‘Honey Sandwich’.

	Foundation Statements:

Read and view short literary and factual texts, using an increasing variety of skills and strategies including context, grammar, word usage and phonics to make connections between their own experiences and information in texts. Read, interpret and discuss texts, including visual and multimedia texts, using a range of skills and strategies. Explore and identify ways texts differ according to purpose, audience and subject and understand that people produce texts. Recognise the basic structure and grammatical features of a limited range of text types.
Refer to: English K – 6 Modules p.175; Syllabus p.52-55
• Have students select a favourite poem to read and share.

• Read aloud poems from traditional collections, eg Australian bush ballads.

• In shared and guided reading, read poems from other cultures.

• In shared reading, point out and discuss word groups (phrases) that indicate where, when and how incidents and events

are happening.

• In shared reading and guided reading experiences, encourage students to compare similarities and differences in the structure

of different poems.

• In shared and guided reading, point out the grammatical features of poems.

• Draw attention to the visual text accompanying a poem. Encourage students to discuss how the visual text enhances the

meaning of a poem.

• In shared and guided reading, point out the ways in which poets use language, rhyme, rhythm, repetition and alliteration.

Encourage students to look for these techniques in their independent reading. Check that students understand these terms.

• In shared and guided reading experiences, use clapping activities to emphasise the rhythm of a particular poem.

• Encourage students to select and share poems on topics related to class activities.

• In shared and guided reading, find word chains in poems and develop word banks for reading and writing activities.

• Cut a poem into stanzas. In pairs, have students reconstruct the poem.

• Identify stanzas in poems and lines in stanzas. Discuss reasons for organising poems in this way.

• Encourage students to identify complication and resolution stages in poems that are narratives.

• Encourage students to identify the ‘record of events’ stage in poems that are recounts.


	Foundation Statements:

Communicate with a wide range of people on familiar and introduces topics to achieve a variety of purposes. Interact effectively, adopting new speaking skills, in order to give confident oral presentations Listen to instructions and share ideas with peers to complete tasks. Recognise that spoken language has a range of purposes and audiences and use this knowledge when attempting to communicate effectively with others. Investigate the different types and organizational patterns of common spoken texts and recognise features within them.
Refer to: English K – 6 Modules p.176; Syllabus p.52-55
• Have students listen to a wide variety of poetry presented by teachers, parents, peers and members of the community.

• Encourage students to listen to a range of poems on audio tape.

• Have students use role-play to explore ideas in poetry — eg in story poems such as ‘Sharon keep your hair on’ by Gillian

Rubinstein or ‘Lazy Jack’ by Bill Scott.

• Encourage students to discuss events, people and experiences represented in poems.

• After the shared reading of a poem, encourage students to express feelings and ideas related to poem (either positive or negative).

• Provide opportunities for students to retell poems they have heard or read.

• Have students recite poems, rhymes and chants, riddles, raps and tongue twisters. They may also tape record recitations and

readings to play to other classes, and/or to listen to themselves.

• Have students recite poems using different vocal expression to create effects — choral reading of ‘The Sick Young Dragon’

(John Foster), ‘Custard the Dragon’ (Ogden Nash), or ‘The Hairy Toe’ (traditional American).

• Encourage students to listen for and talk about patterns of sounds such as rhyme and alliteration in poems.

• Encourage students to experiment with gesture and facial expression when reciting or presenting poetry.

• Have students listen to a poem several times. Ask students to create a visual text for the poem using details they heard

in the poem.

• Encourage students to join in refrains of familiar poems — take parts reading verses or refrain.

• Talk about invented words in poems read and heard. Ask students to invent words to describe sounds, eg swishy, swashy,

splosh, whiffling.

• Provide opportunities for students to recite their favourite poems and playground rhymes.

• Provide opportunities for students to recite poems in languages other than English.

• Have students prepare choral reading of a poem to perform. Ask them to emphasise the rhythm. Have them use percussion

for rounds.

• Ask students to suggest appropriate actions to mime when reciting a familiar poem.

• Videotape prepared choral reading if possible, critically replay performance, revise/refine.

• Have students move to the rhythm of a poem as it is being recited.

• Have students recite two-part rhymes and poems, experimenting with using different vocal expression.

	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


