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	TEXT TYPE:PROCEDURE
Grammar Focus: The use of simple, clear instructions using commands (the imperative); use of adjectives to describe details; inclusion of details such as ‘where?’, ‘for how long?’, ‘how?’; The use of polite forms when requesting help; The use of connectives to indicate sequence.

Grammar terminology: action verbs, which tell us what to do (ie commands); describing words/adjectives; phrases telling ‘where’, ‘when’, ‘how’; prepositions; time connectives.



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS1.9: Plans, reviews and produces a small range of simple literary and factual texts for a variety of purposes on familiar topics for known readers.
Focus (Refer to Syllabus p.36):
	RS1.5: Reads a wider range of texts on less familiar topics with increasing independence and understanding, making connections between own knowledge and experience and information in texts.

Focus (Refer to Syllabus p.28):

TS1.1: Communicates with an increasing range of people for a variety of purposes on both familiar and introduced topics in spontaneous and structured classroom activities.

Focus (Refer to Syllabus p.20):
RS1.6: Draws on an increasing range of skills and strategies when reading and comprehending texts.

Focus (Refer to Syllabus p.30):
TS1.2: Interacts in  more extended ways with less teacher intervention, makes increasingly confident oral presentations and generally listens attentively.
Focus (Refer to Syllabus p.22):
RS1.7: Understands that texts are constructed by people and identifies ways in which texts differ according to their purpose, audience and subject matter.

Focus (Refer to Syllabus p.32):
TS1.3: recognizes a range of purposes and audiences for spoken language and considers how own talking and listening are adjusted in different situations.
Focus (Refer to Syllabus p.24):
WS1.8: Identifies the text structure and basic grammatical features of a limited range of text types.

Focus (Refer to Syllabus p.34):
TS1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS1.10: Produces texts using the basic grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.38):
	

	WS1.11: Uses knowledge of sight words and letter-sound correspondences and a variety of strategies to spell familiar words.
Focus (Refer to Syllabus p.40):
	

	WS1.12: Produces texts using letters of consistent size and slope in NSW Foundation Style and using computer technology.
Focus (Refer to Syllabus p.42):

	

	WS1.13: Identifies how own texts differ according to their purpose, audience and subject matter.
Focus (Refer to Syllabus p.44):
	

	WS1.14: Identifies the structure of own literary and factual texts and names a limited range of related grammatical features and conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write simple literary and factual texts on familiar topics for known readers by planning and reviewing their writing. Write using basic grammatical features and conventions of punctuation, showing awareness of different purposes, audience and subject matter. Spell using knowledge of sight words, letter-sound correspondence and other strategies.  Write using letters of consistent size and slope in NSW Foundation Style and use computer technology to produce texts, recognizing simple conventions, language and functions.
Refer to: English K – 6 Modules p.131; Syllabus p.52-55
• Provide a number of procedures as model texts. Discuss their purpose and audience.

• Have students consider who writes different types of procedures, and why they write them, eg food manufacturers supply free recipes to people who will purchase their products.

• Ask questions relating to the function of each stage of a procedure, eg Which part tells what you have to do? Annotate the sample text with stage names and their functions.

• Jointly construct a familiar procedure by drawing pictures. Use these to inform the joint construction of a written version.

• Relate the purpose of a procedure that tells how to do something to the sentence structure of steps (ie verbs at the beginning

of each step telling the reader what to do). Delete verbs from a familiar procedure to create a cloze activity.

• Develop class lists of action verbs related to different types of procedures, eg recipes, design-and-make activities, games, and display as a word bank to assist writing and/or spelling.

• Provide students with a pro forma listing stages to support independent writing of a procedure, eg Goal, Materials, Steps.

• Have students decide on a familiar activity they would like to teach a friend — their intended audience. Students independently

draw or write the procedure under headings — goal, materials, steps. Evaluate by having their friend complete the procedure.

• Encourage students to act out procedures for an audience to ensure all steps are included.

• Have students use a word processor to model how to set out a procedure clearly, eg they could indent steps, leave line

breaks between stages.

• Ask students to handwrite a procedure legibly or type for a peer to read and interpret.

	Foundation Statements:

Read and view short literary and factual texts, using an increasing variety of skills and strategies including context, grammar, word usage and phonics to make connections between their own experiences and information in texts. Read, interpret and discuss texts, including visual and multimedia texts, using a range of skills and strategies. Explore and identify ways texts differ according to purpose, audience and subject and understand that people produce texts. Recognise the basic structure and grammatical features of a limited range of text types.
Refer to: English K – 6 Modules p.130; Syllabus p.52-55
• Display a procedure and identify its purpose — to tell how to do something.

• Have students find procedures for a specific purpose, eg recipes for a class cookbook.

• Encourage students to bring examples of written procedures to school, eg recipes, video manual, instructions for making a

toy. Compare and discuss similarities and differences in procedural texts.

• Have students follow a simple procedure to achieve a goal. Comment on how easy or hard the task was referring to steps in

the procedure.

• In guided reading experiences, point out the organisation of a procedure and the purpose of each stage, eg Goal: the end

result; Materials: what you need; Steps: what you do.

• Cut a procedure into strips and have students use their knowledge of the purpose of each stage to sort strips that list materials and steps into separate categories.

• Focus on the ‘what to do’ stage (steps) and discuss the purpose of the numbers or time connectives. Consider why the order

of steps is important. Small groups then sequence and number steps that have been cut into strips.

• Read the steps of a procedure and locate materials used in each step. Point out that the materials are nouns.

• Delete materials in the steps of a procedure and complete as a cloze activity. Demonstrate using the materials list as a

resource for missing words.

• Examine a visual text that accompanies a procedure, eg a photograph, and discuss its purpose, eg to show finished product, to show stages along the way. Consider its effectiveness, eg Do the photographs match the steps? How do they assist/confuse the reader?

• Have students identify intended audiences for different procedures, eg recipes for children/adults, instructions for

children/adults. List similarities and differences.

• In shared reading, locate adverbs in a procedure that describes how to complete an action. Investigate the importance of

these by comparing results of different groups following/ignoring these adverbs of ‘manner’, eg instead of adding ingredient

slowly, adding quickly.

• Collect procedures with a variety of purposes for a wall display, eg instructions, recipes, directions, warnings. Note different

purposes, different presentation, eg as text, picture, poster, sign or label.

• In pairs or small groups, have students read the steps of a procedure and locate the action verbs used in each step.

• Develop a cloze activity where the action verbs have been omitted. Students cooperatively or independently complete the

cloze and follow the procedure to check that it makes sense.

• List and display action verbs specific to procedures collected, eg cut, paste, fold. Encourage students to add action verbs to

the list.

• During guided reading, have students find and highlight phrases to show where, when and how in procedures. Identify

prepositions from these phrases for personal spelling lists, eg through the hoop, after the bell.
	Foundation Statements:

Communicate with a wide range of people on familiar and introduces topics to achieve a variety of purposes. Interact effectively, adopting new speaking skills, in order to give confident oral presentations Listen to instructions and share ideas with peers to complete tasks. Recognise that spoken language has a range of purposes and audiences and use this knowledge when attempting to communicate effectively with others. Investigate the different types and organizational patterns of common spoken texts and recognise features within them.
Refer to: English K – 6 Modules p.129; Syllabus p.52-55
• Give oral instructions for familiar classroom routines, asking students to identify any missing steps, eg ‘You didn’t tell us to get our books out’. Link the inclusion of all necessary steps to the purpose of a procedure, which is to tell how to do something.

• Have students give a simple set of instructions/directions easily understood by peers, eg how to go to the school canteen.

• Develop a list of time connectives to assist students in orally sequencing procedures. Point out that the function of these

words is to tell the order of the steps.

• Use oral cloze to focus on materials in the steps of familiar classroom procedures, eg ‘Now take the _____ and put it on the

_____’.

• Brainstorm lists of words that could be used in giving directions, eg action verbs: turn, walk, stop; adverbs: left, right, straight ahead. Use these word banks as a resource when jointly constructing directions to other places in the school, eg How to get to the Year 6 classroom.

• Jointly construct a scaffold for procedures using headings for each stage to assist students in giving procedures orally, eg Goal:

what you will achieve; Materials: what you need; Steps: what you have to do.

• Have students consider how gestures add meaning to procedures that are given orally. Jointly construct words that would

replace gestures if the procedure was written (ie adverbs, eg slowly, carefully).

• After following an oral procedure to complete a craft activity, have students identify some elements of spoken procedures that

assist audience understanding, eg use of time connectives, speaking slowly, pausing between steps.

• Have students play barrier games to practise giving instructions. Evaluate effectiveness of instructions by comparing finished

products. Ask listeners to identify areas of confusion and suggest improvements.

• Have students play listening games such as ‘Copy Me’, where students give and follow instructions using commands.

• Play trust games, eg leading blindfolded partner. Recall commands given for the teacher to record.
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