	Stage 1   Yr        Term      Week

	1

	2

	3

	4

	5

	6

	7

	8

	9

	10

	11



	TEXT TYPE: RESPONSE
Grammar Focus: Using relating verbs; Naming characters; Usually using present tense; Using temporal sequencing of events only in the text description when summarising key events; Using evaluative language in judgement stage; Giving information in the beginning focus of clauses and sentences.

Grammar Terminology: sentence; naming word/noun/proper noun/noun group; relating verb, action verb; describing word/adjective; adverb, adverbial phrase.



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS1.9: Plans, reviews and produces a small range of simple literary and factual texts for a variety of purposes on familiar topics for known readers.
Focus (Refer to Syllabus p.36):
	RS1.5: Reads a wider range of texts on less familiar topics with increasing independence and understanding, making connections between own knowledge and experience and information in texts.

Focus (Refer to Syllabus p.28):

TS1.1: Communicates with an increasing range of people for a variety of purposes on both familiar and introduced topics in spontaneous and structured classroom activities.

Focus (Refer to Syllabus p.20):
RS1.6: Draws on an increasing range of skills and strategies when reading and comprehending texts.

Focus (Refer to Syllabus p.30):
TS1.2: Interacts in  more extended ways with less teacher intervention, makes increasingly confident oral presentations and generally listens attentively.
Focus (Refer to Syllabus p.22):
RS1.7: Understands that texts are constructed by people and identifies ways in which texts differ according to their purpose, audience and subject matter.

Focus (Refer to Syllabus p.32):
TS1.3: recognizes a range of purposes and audiences for spoken language and considers how own talking and listening are adjusted in different situations.
Focus (Refer to Syllabus p.24):
WS1.8: Identifies the text structure and basic grammatical features of a limited range of text types.

Focus (Refer to Syllabus p.34):
TS1.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS1.10: Produces texts using the basic grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.38):
	

	WS1.11: Uses knowledge of sight words and letter-sound correspondences and a variety of strategies to spell familiar words.
Focus (Refer to Syllabus p.40):
	

	WS1.12: Produces texts using letters of consistent size and slope in NSW Foundation Style and using computer technology.
Focus (Refer to Syllabus p.42):

	

	WS1.13: Identifies how own texts differ according to their purpose, audience and subject matter.
Focus (Refer to Syllabus p.44):
	

	WS1.14: Identifies the structure of own literary and factual texts and names a limited range of related grammatical features and conventions of written language.
Focus (Refer to Syllabus p.46):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write simple literary and factual texts on familiar topics for known readers by planning and reviewing their writing. Write using basic grammatical features and conventions of punctuation, showing awareness of different purposes, audience and subject matter. Spell using knowledge of sight words, letter-sound correspondence and other strategies.  Write using letters of consistent size and slope in NSW Foundation Style and use computer technology to produce texts, recognizing simple conventions, language and functions.
Refer to: English K – 6 Modules p.184; Syllabus p.52-55
• Display model texts in the classroom with stages clearly marked. Have students jointly construct reviews of literary texts and independently write personal responses about books, films etc.

• Focus on texts with which the students are familiar, either read or viewed.

• Build a word map of language for talking about books, films etc. Focus on texts the students are very familiar with. These

may include film and video.

• Design a new cover for a favourite story that includes author, title and relevant illustration.

• Complete an advertisement for a book that a student has enjoyed.

• Complete a matrix on characters in a book, using adjectives to describe appearance, actions, habits, feelings.

• Encourage students to write personal responses to literature in diaries and journals. Provide scaffolding for review texts, eg

start with title and author of text under review, give brief synopsis of story and characters and make a judgement on these that is a personal opinion.

• Jointly construct review responses on the basis of a model text.

• Have students consider purpose of review by planning a book review for a special audience before writing. Encourage them

to be aware of their intended reader when writing, eg Write a review for a Book Week display of a book that another student in Year Two might like to read, to encourage them to do so. Ask students questions when editing these such as What did you think would appeal in this book to that type of reader? Have you put that idea in your review?. Encourage students to go back and add information that might improve the review.
• Encourage written responses to books read by allowing students to choose a question or activity that encourages this, eg Who

was your favourite character in the book read and why?, Draw ‘photos’ of two important events in the story and write a label for each.

• Have students build up their understanding of characterisation in novels by writing what characters have said in speech

balloons, creating murals or by drawing and labelling characters with their attributes.

	Foundation Statements:

Read and view short literary and factual texts, using an increasing variety of skills and strategies including context, grammar, word usage and phonics to make connections between their own experiences and information in texts. Read, interpret and discuss texts, including visual and multimedia texts, using a range of skills and strategies. Explore and identify ways texts differ according to purpose, audience and subject and understand that people produce texts. Recognise the basic structure and grammatical features of a limited range of text types.
Refer to: English K – 6 Modules p.183; Syllabus p.52-55
• After shared and guided reading, have students respond to stories, such as Aboriginal children’s stories, fairytales, folk tales

and cartoons, by retelling events and/or role-playing events.

• Have students explore the ways in which visual aspects of texts contribute to meaning by using information found in

illustrations in picture books to support opinions, eg How do you know that … is kind/heroic/brave?.

• Have students brainstorm a list of characters’ actions in a story and chart their own actions in a similar situation. Discuss

similarities and differences.

• Continue to build a language for talking about texts, eg suspense, synopsis.

• Have students select an event from a story and draw one character’s reaction to this event.

• Have students make inferences about characters’ qualities, characteristics and motives in visual texts, eg picture books based on features in the illustrations such as facial expressions, body language and the ways in which other characters respond to them.

• After independently reading a text, have students indicate the purpose of the text, eg to entertain, to teach, to inform, to

review, to persuade, to instruct.

• Build lists of adjectives to describe characters and settings for a class display. Encourage students to refer to these

in writing activities.

• Select an author with appeal to a particular group and collect a variety of books by this author to read and share with class.

Have students discuss these texts, eg How does the author gain the readers’ interest? Is there one particular type of

character that the author writes about? Do you know any other stories similar to this? Where is the story set?.

• Have students give reasons to support their opinion of a text both positive and negative, eg ‘I liked/disliked this book because …’.

• Read to students short reviews of texts they have read or viewed. (The teacher may write these.) Ask students to discuss

whether the review is accurate in respect of factual information, eg names of characters, and whether they agree with the

reviewer’s opinion of the text.


	Foundation Statements:

Communicate with a wide range of people on familiar and introduces topics to achieve a variety of purposes. Interact effectively, adopting new speaking skills, in order to give confident oral presentations Listen to instructions and share ideas with peers to complete tasks. Recognise that spoken language has a range of purposes and audiences and use this knowledge when attempting to communicate effectively with others. Investigate the different types and organizational patterns of common spoken texts and recognise features within them.
Refer to: English K – 6 Modules p.182; Syllabus p.52-55
• Provide opportunities for students to discuss and debate issues raised by stories or news heard, eg Would you have done the

same thing as … when he/she …? Where did things start to go wrong?.

• Have students role-play a bookseller convincing a parent to buy a particular book for their child who is similar to the student,

eg same age, gender, having similar interests.

• In groups, have students participate in discussions about books read or heard, eg Why do you think a character behaved in a

certain way? How would the story have changed if a particular thing had happened differently? What did you/didn’t you like about the way the writer wrote this book?

• Ask students to identify main events in stories and use text structure terminology, eg complication, to describe parts of the story.

• Have students compile a list of different ways to make positive and negative statements about a story or poem heard. Record

these to display in the classroom as a resource for students, eg ‘I enjoyed …’, ‘I found this book interesting because …’, I found it boring when …’, ‘I think it could have been better or more enjoyable if …’, ‘This book isn’t interesting unless …’.

• Introduce the term ‘suspense’. Talk about its meaning and illustrate in different visual and written texts.

• Have students brainstorm a list of all the words that could describe the emotions felt when listening to a poem, story or piece of music. Discuss the meaning of more difficult words and add brief definitions where appropriate. Compile these into a list

to display to assist with spelling and writing. Continue to add to this list from other response and review activities.

• Read extracts from blurbs, reviews from book covers, eg ‘very funny’, ‘one of the scariest books I’ve read’, ‘great work of

children’s literature’. In groups, students discuss a book read and plan an oral review to present to class in which each group

member gives some ‘extract’ type comments relative to the group’s book.

• Have students participate in ‘Book Talk’ sessions, eg after silent reading, in which they discuss a book they have been reading with a group of classmates, talking about the characters, setting, some detail of the plot, what they liked or didn’t like about it and whether they think others would like to read it or not.

• Have students discuss a shared text, eg Who do you like best in the story? Why? If you were the author, what would you

write differently and why? How would you change the story?’ Why?.

• Model a book review or review several different books. Ask the students which book they think they would like to read after

hearing these reviews.

• Model using a semantic web by using it as a way of summarising a book review heard. Have students use semantic web to organise information and clarify understandings to form the basis for a spoken review.

• Have students respond to film, video and television narratives and recounts.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


