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	TEXT TYPE: DESCRIPTION    
Grammar Focus: The use of a variety of types of adjectives; the use of adverbs; the use of multiple noun groups; the use of relating verbs; the use of synonyms and antonyms
Grammar terminology: describing, classifying, comparing and numbering adjectives; noun groups; relating verbs; synonym and antonym; prefix, eg when creating antonyms, happy/unhappy

	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS2.9: Drafts, revises, proofreads and publishes well-structured texts that are more demanding in terms of topic, audience and written language features.
Focus (Refer to Syllabus p.37):
	RS2.5: Independently reads a wide range of texts on increasingly challenging topics and justifies own interpretation of ideas, information and events.

Focus (Refer to Syllabus p.29):

TS2.1: Communicates in informal & formal classroom activities in school a & social situations for an increasing range of purposes on a variety of topics across the curriculum.

Focus (Refer to Syllabus p.21):
RS2.6: Uses efficiently an integrated range of skills and strategies when reading and interpreting texts.

Focus (Refer to Syllabus p.31):
TS2.2: Interacts effectively in groups and pairs, adopting a range of roles, uses a variety of media and uses various listening strategies for different situations.
Focus (Refer to Syllabus p.23):
RS2.7: Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.

Focus (Refer to Syllabus p.33):
TS2.3: Identifies the effect of purpose and audience on spoken texts and distinguishes between different varieties of English.
Focus (Refer to Syllabus p.25):
WS2.8: Discusses the text structure of a range of text types and the grammatical features that are characteristic of those texts.

Focus (Refer to Syllabus p.35):
TS2.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS2.10: Produces text clearly, effectively and accurately using the sentence structure, grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.39):
	

	WS2.11: Uses knowledge of letter-sound correspondences, common letter patterns and a range of strategies to spell familiar and unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS2.12: Uses joined letters when writing in NSW Foundation Style and demonstrates basic desktop publishing skills on the computer.
Focus (Refer to Syllabus p.43):

	

	WS2.13: Discusses how own texts are adjusted to relate to different readers, how they develop the subject matter and how they serve a wide variety of purposes.
Focus (Refer to Syllabus p.45):
	

	WS2.14: Discusses how own texts have been structured to achieve their purpose and the grammatical features characteristic of the various text types.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured literary and factual texts in terms of topic, purpose, audience and language by drafting, revising & proofreading.  Use accurate sentence structure, grammatical features and punctuation conventions to produce various texts and spell familiar and unfamiliar words using knowledge of letter-sound correspondence, common letter patterns and a range of other strategies.  Use joined letters when writing in NSW Foundation Style and develop basic desktop publishing skills.  Explain how writing is structured to achieve intended purposes.
Refer to: English K – 6 Modules p.266; Syllabus p.56-59
• Write or e-mail a penfriend describing self, class, teacher and school in detail.

• Write a description of an animal including a detailed description of its appearance. Provide or encourage students to find

pictures and photographs of the animal to elicit description rather than copying facts from written text.

• Assist students to write descriptive poems.

• Ask students to write a definition for a common object, eg table, chair, pen, using descriptive and specific language. Have

them test the definition, accuracy and clarity of writing by reading the definition without the word to see if other students

can guess the object.

• Ask students to write a detailed description of a fellow student or staff member (use school photographs) without using their

name or any personal pronouns that indicate gender, eg this person. Swap descriptions with others and see if they can

identify the person being described. Discuss subjectivity of descriptions, eg what information is included/excluded, different opinions.

• Have students write an imaginary description, such as inventing a new fruit or vegetable and describing its appearance and

taste, how/where it grows, how it should be cooked, prepared and served.

• Ask students to write a classified advertisement that describes a toy they no longer want, eg trampoline, doll’s house,

skateboard.

• Provide pictures from travel brochures with written text removed. Ask students to write short descriptions of the scenes,

making them sound like appealing destinations. Students may enjoy writing descriptions to make the destinations sound

unappealing.

• Focus on the subjective nature of descriptions by describing a character in a familiar text from different perspectives, eg by

the character’s best friend, by the character’s enemy. Discuss how point of view influences the content of the description.

• Experiment with audience response by asking students to write two different descriptions of the same characters, designed to

create opposite effects, eg the character is kind and thoughtful, the character is mean and nasty. Identify strategies used by writers to create the different impressions.


	Foundation Statements:

Independently read & view familiar & challenging texts & justify interpretations of ideas, information & events, using a range of skills and strategies.  Integrate a range of skills and strategies efficiently when reading and interpreting texts & visual images.  Recognise & explore the relationship between writers & readers & how writers use language to create different worlds & achieve a range of purposes.  Explore the structure and grammatical features for a range of written and visual texts.
Refer to: English K – 6 Modules p.265; Syllabus p.56-59
• Collect examples of alliteration, personification, similes and metaphors used in advertising. Have students compare and

discuss which ones are most effective and why.

• In shared reading, read a description of the same topic from a factual and a literary text (eg ‘for sale’ ad for a house and the

Gingerbread house) and compare the language features. Encourage students to discuss how and why they are different, who might have written them, their purpose and intended audience.

• Compare different ways in which students or illustrators have depicted the same text in visual form, eg illustrations of a

traditional fairy tale.

• Provide a pro forma for students to use when writing a character profile about a character from a literary text. Encourage

students to include details from the text about the character’s appearance, habits, personality traits, hobbies, family, likes, and

dislikes. Have students share and compare profiles with small group or the whole class.

• Use an OHPT of a description for whole-class reading. Have students identify and underline all adjectives used to describe the

subject. Show some descriptions with adjectives deleted. Encourage students to discuss how this lack of detail affects the text.  Ask students to add some suitable adjectives.

• In shared reading, read aloud a descriptive text. Model how to adjust voice to read key words in the description. Provide

opportunities for students to prepare, rehearse and read aloud descriptive texts. Show students how to mark text to assist

expressive oral reading.

• Ask students to identify visuals that simply repeat what is in the written text and visuals that provide further significant

information, eg Rosie’s Walk.

• Share examples of recurring character types that students find in books they read, eg descriptions of the stereotypical

characteristics of the goodies and the baddies in books, films and television stories.

• Have students describe an object or person that features in a short children’s film, with attention to detail and relevance of

those details to other aspects of the text, eg decision character made because of their personality.

• In shared and guided reading, locate examples of onomatopoeia. Add these examples to a class chart to be used in jointly

constructed descriptions.

• Consider what opinions an author wants readers to develop about the subject of the description. Ask students what clues

they use to make their decision, eg visuals, aspects included in description.
	Foundation Statements:

Communicate proficiently ideas & information in classroom, school & social situations for a range of purposes.  Explore a range of roles when interacting in pairs & groups, using various listening strategies to gather general ideas from conversations, reports or spoken presentations.  Identify the effect of purpose & audience on spoken texts &  shape & present ideas accordingly.  Identify common organizational patterns & language features of predictable spoken texts.

Refer to: English K – 6 Modules p.264; Syllabus p.56-59
• Gather a collection of everyday objects, eg pencil case, comb, notebook, wallet. Give each student one of the objects and

have them give an impromptu one-minute speech in which they describe the object to the rest of the class. Have them point

out any special features and uses of the object as if they were trying to advertise or sell it.

• Students look at pictures of different scenes or landscapes, eg beach, farm, desert, city. Brainstorm lists of adjectives that

describe each one in terms of the five senses.

• In pairs, students play barrier games describing and drawing different objects and using adjectives referring to such attributes

as size, shape, colour, texture, location.

• Have the class play mystery sound games in which one student, unseen by class, uses object/s to make a sound. The class

has to describe the sound and guess what was used to make it.

• Ask students to describe a familiar object to a partner who is blindfolded. Encourage them to provide detailed descriptions,

using the five senses if appropriate, to help partner guess object.

• Create a blindfolded taste test where students describe the taste and smell of various food samples, which they cannot see or

touch. Have partner place food on tongue using a plastic spoon.

• Conduct oral cloze with a narrative or factual text. Stop the shared reading in appropriate place and encourage students to

innovate on the text by orally, jointly constructing descriptive passages to develop the identified noun that could be inserted

into the text.

• Play word games that involve making up rhyming couplets about members of class in which each person is described, eg

Here comes Ben, Ben cackling like a hen.

• In groups, have students produce dramatic scenes in which each participant enriches a description, eg Five witches in which

the first stirs the revolting brew, the second stirs the awful broth, the third stirs the distasteful stew or Five super athletes where one jumps to astounding heights, the second leaps amazingly into the heavens, the third rises to breathtaking level, and so on.

• Brainstorm words that differ by shades of meaning from a given word to form chains of greater or lesser intensity, eg pale, offcolour, white-faced, deathly; or say, state, emphasise, shout, roar. In groups, decide on an action that can be intensified to represent each word, and perform for the class. Each student chooses a word and says that word as they perform the action, eg from slumping to a dead faint or using a louder voice for each word.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


