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	TEXT TYPE:EXPLANATION 
Grammar Focus: Building extensive word families about a topic; Constructing a complete sequence of events to explain the phenomenon through using a variety of action verbs and conjunctions; Using a variety of adverbial phrases; Using conjunctions and connectives to develop the explanation sequence as a means for organising the flow of the text; Focusing on patterns of clause beginnings; Using pronouns to refer to things already introduced into the text.

Grammar terminology: word family; theme of clause; structure of noun group; referring word.



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS2.9: Drafts, revises, proofreads and publishes well-structured texts that are more demanding in terms of topic, audience and written language features.
Focus (Refer to Syllabus p.37):
	RS2.5: Independently reads a wide range of texts on increasingly challenging topics and justifies own interpretation of ideas, information and events.

Focus (Refer to Syllabus p.29):

TS2.1: Communicates in informal & formal classroom activities in school a & social situations for an increasing range of purposes on a variety of topics across the curriculum.

Focus (Refer to Syllabus p.21):
RS2.6: Uses efficiently an integrated range of skills and strategies when reading and interpreting texts.

Focus (Refer to Syllabus p.31):
TS2.2: Interacts effectively in groups and pairs, adopting a range of roles, uses a variety of media and uses various listening strategies for different situations.
Focus (Refer to Syllabus p.23):
RS2.7: Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.

Focus (Refer to Syllabus p.33):
TS2.3: Identifies the effect of purpose and audience on spoken texts and distinguishes between different varieties of English.
Focus (Refer to Syllabus p.25):
WS2.8: Discusses the text structure of a range of text types and the grammatical features that are characteristic of those texts.

Focus (Refer to Syllabus p.35):
TS2.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS2.10: Produces text clearly, effectively and accurately using the sentence structure, grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.39):
	

	WS2.11: Uses knowledge of letter-sound correspondences, common letter patterns and a range of strategies to spell familiar and unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS2.12: Uses joined letters when writing in NSW Foundation Style and demonstrates basic desktop publishing skills on the computer.
Focus (Refer to Syllabus p.43):

	

	WS2.13: Discusses how own texts are adjusted to relate to different readers, how they develop the subject matter and how they serve a wide variety of purposes.
Focus (Refer to Syllabus p.45):
	

	WS2.14: Discusses how own texts have been structured to achieve their purpose and the grammatical features characteristic of the various text types.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured literary and factual texts in terms of topic, purpose, audience and language by drafting, revising & proofreading.  Use accurate sentence structure, grammatical features and punctuation conventions to produce various texts and spell familiar and unfamiliar words using knowledge of letter-sound correspondence, common letter patterns and a range of other strategies.  Use joined letters when writing in NSW Foundation Style and develop basic desktop publishing skills.  Explain how writing is structured to achieve intended purposes.
Refer to: English K – 6 Modules p.239; Syllabus p.56-59
• Revise social purpose of explanations. Introduce model explanations for students to read. Build up field information in

preparation for the joint construction.

• Jointly construct explanations using class charts that outline the structure of an explanation.

• Brainstorm a list of how and why questions related to a current unit of work. Identify the questions that would be answered

with an explanation, How does a VCR work? — explanation. Consider possible sources for answers to the questions.

• Discuss the purpose of the phenomenon statement in 

explanations and develop a definition, eg a general introduction to the whole series of events. Encourage students to use this definition to sort examples of phenomenon statements from
statements describing single events. Display definitions of stages in the classroom.

• Develop word banks of technical vocabulary related to a current issue and display in the classroom to use in writing. Ask

students to suggest action verbs they will use in the explanation sequence.

• Ask students to write ‘how’ questions to use when researching a current topic.

• Brainstorm current knowledge on a topic and use it to jointly construct a flow chart, outlining in sequence how something

works.

• Brainstorm ideas about how something works, then number the ideas in logical sequence. Ask students to use these ideas to

construct a visual text, eg flow chart.

• Have students prepare for writing an explanation by labelling a diagram of an animal, plant, machine with its parts and their

function. Students can use the information on this diagram as a resource when writing an explanation independently.

• Ask students to construct timelines, story maps or flow charts to represent event sequences in explanations.

• Experiment with different ways of organising the written and visual text in an explanation. Consider which layout best assists

readers to understand the explanation and why.

• Use highlighters to identify time connectives in an explanation. Create word banks of time connectives, eg before, while,

until, and causal connectives, eg because, so, if so that, as a resource for students to use in their writing.

• Refer to flow charts of events and word banks of time or causal connectives when jointly constructing an explanation, to

demonstrate how to combine content knowledge with grammatical knowledge to write an explanation.

• Ask students to construct independently or in small groups different sections or events of an explanation.

• Publish students’ explanations of natural phenomena in a class book to be read in shared and independent reading.

• Edit an explanation on a familiar topic which has events in the wrong order. Focus on the importance of correct order to

make meaning clear. Re-order the events with correct conjunctions and connectives.

• Demonstrate how to link clauses using connectives showing cause and time, eg because, so, in order to, if, so that, before,

while, until.

• Develop a glossary of technical terms from a jointly constructed explanation to assist readers to understand the content.

	Foundation Statements:

Independently read & view familiar & challenging texts & justify interpretations of ideas, information & events, using a range of skills and strategies.  Integrate a range of skills and strategies efficiently when reading and interpreting texts & visual images.  Recognise & explore the relationship between writers & readers & how writers use language to create different worlds & achieve a range of purposes.  Explore the structure and grammatical features for a range of written and visual texts.
Refer to: English K – 6 Modules p.238; Syllabus p.56-59
• Before shared reading, build up knowledge of subject matter. After shared reading, jointly construct flow charts to show the

sequence of events. Ask students who would read explanations and why.

• Ask students questions beginning with What caused …?, What made …?, Why did …? as a strategy to check comprehension when reading explanations and to develop students’ understanding of cause and effect.

• Model how to use visual texts by referring to diagrams, photographs, flow charts, life cycles during the reading of a written text to assist the understanding of explanation concepts.

• Demonstrate how to summarise information from a written explanation using flow charts. Highlight word clues, eg time

connectives, or organisational features, eg paragraphs, that assist in determining separate events.

• Read explanations and identify the different stages. Ask students whether the text is introduced with a phenomenon

statement. Ask them if the events/causes and effects are in order. Relate this information to how easy or difficult the

explanation is to understand.

• In shared and guided reading, locate features of explanations that assist understanding, eg glossary, diagrams, key words in

bold text, clearly defined stages.

• Provide students with a copy of an explanation. Have them mark or circle technical terms in text and offer definitions or

alternative words for these terms by inference from context; by definition in text; by referring to a diagram; by using a

dictionary, textbook or glossary; or by discussion with the teacher.

• Using sentences from an explanation, have students work in pairs to change the sentences so that the object of the sentence

becomes the subject, eg ‘The wind turns the windmill sail’ becomes ‘The windmill sails are turned by the wind’.

• Reinforce technical vocabulary by linking technical terms to their definitions, eg lava – molten rock. These could form the

basis of a glossary for the current topic.

• Cut up cause and effect sentences. Read each part and ask students to decide if it is a cause or effect. Reconstruct sentences

so that the cause precedes the effect.

• Locate connectives in a sample explanation that link cause and effect, eg because, so, consequently. List these words on a

class chart to use as a reference in writing.

• Compare explanations on the same topic with/without visual text. Which text is easier to understand? Identify which

features of the text assist the reader.

• Provide cloze activities of familiar explanations with adverbs or adverbial phrases that indicate sequence in time or

cause/effect omitted. The missing words could be listed at the bottom of the page to support students.

• Relate class learning to outside experiences by considering possible authors and audiences for different explanations, eg Who would need to know about the life cycle of a mosquito? Why? ‘Doctors, so they know how to treat diseases like malaria’.

• Demonstrate how to use knowledge of explanation structure to assist in scanning, eg phenomenon statement at the

beginning tells what the explanation is about, each event or stage follows in order.


	Foundation Statements:

Communicate proficiently ideas & information in classroom, school & social situations for a range of purposes.  Explore a range of roles when interacting in pairs & groups, using various listening strategies to gather general ideas from conversations, reports or spoken presentations.  Identify the effect of purpose & audience on spoken texts &  shape & present ideas accordingly.  Identify common organizational patterns & language features of predictable spoken texts.

Refer to: English K – 6 Modules p.237; Syllabus p.56-59
• Focus on the social purpose of explanations by predicting the possible causes of a phenomenon prior to listening to an

explanation of the phenomenon. Discuss how accurate the predictions were after listening to the oral presentation.

• Model oral explanations and have students identify the stages of an oral explanation. Make a class chart exemplifying these

stages and encourage students to refer to this when constructing their own explanations.

• Build up field knowledge through talking and viewing before listening to a spoken explanation. Ask students to construct a

visual text to represent the same information.

• Ask students to reconstruct an oral explanation using visual texts, eg flow charts, cross-sections, timelines, as a prompt for the speaker or as a visual aid for the audience.

• Match pictures/diagrams that show sequence of events, to highlight the purpose of explanations, to explain how things work. Draw on class word banks of causal connectives to suggest words that could link cause and effect, eg because, so,
consequently, as a result.

• Use questions that focus on the use of time connectives about a model or diagram, eg What happens next? What will happen

after that?

• Provide guide questions reflecting the organisation of explanations, to assist students in understanding oral explanations, eg What is being explained? (phenomenon) What happens first? Then what happens? etc. Ask speakers to pause at the end of each section so that students can record details.

• Draw attention to technical vocabulary during shared reading experiences. Model how to find the meaning of unfamiliar

words by using the glossary or class dictionaries.

• Provide opportunities for students to listen for enjoyment and information to guest speakers, cassettes, television and radio

programs and encourage them to reconstruct the oral explanations they heard.

• Have students play the role of the expert when giving an oral explanation to fellow students on a topic they have researched,

such as ‘Why does a cork float?’.

• Encourage students to be aware of their audience by defining and/or demonstrating technical terms and concepts in an oral

explanation.

• Have students evaluate the effectiveness of different visual texts for oral explanations, eg photographs, flow charts,

demonstrations, samples, diagrams. Ask students to consider which visual text best assists the audience’s understanding of

the topic.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


