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	TEXT TYPE:EXPOSITION
Grammar Focus: Building and drawing on word families to write about a topic; using pronouns to refer to people, places and things already introduced in the text; using reported speech; focusing on the information that will be the theme of the clause; using relating, action and thinking verbs and evaluative language.
Grammar Terminology: evaluative language; reported speech; noun, structure of noun group; sentence; theme of clause; tense; verb.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS2.9: Drafts, revises, proofreads and publishes well-structured texts that are more demanding in terms of topic, audience and written language features.
Focus (Refer to Syllabus p.37):
	RS2.5: Independently reads a wide range of texts on increasingly challenging topics and justifies own interpretation of ideas, information and events.

Focus (Refer to Syllabus p.29):

TS2.1: Communicates in informal & formal classroom activities in school a & social situations for an increasing range of purposes on a variety of topics across the curriculum.

Focus (Refer to Syllabus p.21):
RS2.6: Uses efficiently an integrated range of skills and strategies when reading and interpreting texts.

Focus (Refer to Syllabus p.31):
TS2.2: Interacts effectively in groups and pairs, adopting a range of roles, uses a variety of media and uses various listening strategies for different situations.
Focus (Refer to Syllabus p.23):
RS2.7: Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.

Focus (Refer to Syllabus p.33):
TS2.3: Identifies the effect of purpose and audience on spoken texts and distinguishes between different varieties of English.
Focus (Refer to Syllabus p.25):
WS2.8: Discusses the text structure of a range of text types and the grammatical features that are characteristic of those texts.

Focus (Refer to Syllabus p.35):
TS2.4: Identifies common organizational patterns & some characteristic language features of a few types of predictable spoken texts.
Focus (Refer to Syllabus p.27):


	WS2.10: Produces text clearly, effectively and accurately using the sentence structure, grammatical features and punctuation conventions of the text type.
Focus (Refer to Syllabus p.39):
	

	WS2.11: Uses knowledge of letter-sound correspondences, common letter patterns and a range of strategies to spell familiar and unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS2.12: Uses joined letters when writing in NSW Foundation Style and demonstrates basic desktop publishing skills on the computer.
Focus (Refer to Syllabus p.43):

	

	WS2.13: Discusses how own texts are adjusted to relate to different readers, how they develop the subject matter and how they serve a wide variety of purposes.
Focus (Refer to Syllabus p.45):
	

	WS2.14: Discusses how own texts have been structured to achieve their purpose and the grammatical features characteristic of the various text types.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured literary and factual texts in terms of topic, purpose, audience and language by drafting, revising & proofreading.  Use accurate sentence structure, grammatical features and punctuation conventions to produce various texts and spell familiar and unfamiliar words using knowledge of letter-sound correspondence, common letter patterns and a range of other strategies.  Use joined letters when writing in NSW Foundation Style and develop basic desktop publishing skills.  Explain how writing is structured to achieve intended purposes.
Refer to: English K – 6 Modules p.257; Syllabus p.56-59
• Revise social purpose, arguments and stages of exposition through models of different forms of expositions, eg pamphlets,

brochures, posters, letters to the editor, on which students innovate. Encourage students to explain why they chose to use

particular features in their own writing, eg to appeal to an intended audience.

• Brainstorm and compile a list of relevant class/school/community issues. Frame these issues as questions to use as the basis of written expositions, eg Should uniforms be worn? Should hat rooms be locked to prevent stealing? Is ‘no hat no play’ a fair rule?

• Develop a list of reasons in support of an argument, and rank these in order of importance or significance. Does the order

change for different audiences? (ie Do different reasons mean more to different groups?)

• Have students jointly construct a set of questions to be used in a class survey about a current issue. Conduct the survey and

compile results to form the basis and elaboration of their arguments to support a thesis, eg Make statements like ‘Most

people think …’, ‘A few people feel …’ Discuss the use of statistics in expositions.

• Try to anticipate audience concerns/responses to a particular argument about an issue. Consider how these concerns can be

addressed or pre-empted in the exposition arguments.

• Model how to change statements from a personal opinion to an impersonal thesis, eg ‘I like ice-cream’ becomes ‘Ice-cream is

good to eat because …’ Encourage students to use these structures in their independent writing.

• Students should research topics to develop effective arguments. In joint construction activities, model how to turn assertion

into argument with point and elaboration. Also model how to modify tentative arguments effectively.

• Refer to sample expositions to find examples of adjectives such as extremely, very, quite. Compare sentences with and

without these adjectives to determine the effect they have on the reader.

• Have students write letters to the editor of a local newspaper on a familiar, relevant topic, giving an opinion supported by

several arguments, eg whether children’s play should be restricted by ‘disrupted’ neighbour.

• Provide a pro forma to organise ideas for an exposition. Include sections for ‘statement of position’, ‘argument’, ‘points and

elaborations’ and ‘reinforcement of position’.

• Identify an issue of concern to the class, eg no basketball hoops on playground, and groups responsible or able to bring about change, eg student representative council, principal, parent organisation. Highlight the purpose of expositions by writing to one of these groups requesting change. Consider which arguments will best influence each group.

• Explore emotive language by listing alternatives for words and ranking from highly emotive to least emotive, eg end Ý kill Ý

slaughter Ý torture.

• Identify verbs that have been changed to nouns in sample expositions, and discuss how the exposition sounds more objective.

Demonstrate how to change sentences to achieve this and focus on achieving objectivity in editing/conferencing sessions, eg

kill — the killing, destroy — destruction.


	Foundation Statements:

Independently read & view familiar & challenging texts & justify interpretations of ideas, information & events, using a range of skills and strategies.  Integrate a range of skills and strategies efficiently when reading and interpreting texts & visual images.  Recognise & explore the relationship between writers & readers & how writers use language to create different worlds & achieve a range of purposes.  Explore the structure and grammatical features for a range of written and visual texts.
Refer to: English K – 6 Modules p.256; Syllabus p.56-59
• Discuss why people write expositions. Ask questions such as: What do they hope to achieve?

• In shared reading, annotate the structure of an exposition. Use questioning to draw attention to the different stages in this

text type, eg What is the issue? Where in the text is the reader told this? How many points are made in this text? Are these points supported by knowledge of the topic? How does this text finish? In what ways is it similar to the opening? Are paragraphs used?

• Discuss the ordering of arguments. Are strong arguments placed first or last in a model exposition?

• Jointly develop a pro forma from an annotated exposition text that can be used to analyse the organisation of other

expositions in shared and independent reading.

• In shared reading and guided reading, ask students to find and list arguments in an exposition. Have them use two different

colours to separate each argument into point and elaboration. Ask students to comment on the evidence used in elaborations.

Is it effective? Make a wall chart showing social purpose, position and argument stages and the breakdown of argument into

point and elaboration.

• In small groups or pairs, ask students to find and list arguments made in an exposition to support the thesis. Ask students to

decide whether these arguments are fact or opinion and record in a table under these headings. What are the criteria for

deciding what is fact and what is opinion?

• In pairs or small groups, have students reconstruct an exposition text, matching point to elaboration. Ask them to suggest

how the elaborations could be expanded.

• Provide students with cloze activities that focus on language features such as words to indicate possibility or probability and

connectives/conjunctions used to build arguments.

• In shared reading and guided reading, ask students to change words in an exposition to alter statements so that they become

strong arguments, eg from ‘could’ to ‘must’, ‘some’ to ‘most’, ‘may’ to ‘will’.

• Have students find and compare examples of expositions on the same subject but from different points of view, eg smoking

— a cigarette packet, tobacco industry press release, text of smoker’s personal experience. In shared and guided reading, point out changes made in features and organisation of text as point of view and/or audience changes. Discuss how statistics can be used by those in favour of smoking or those against it. Give different examples.

• Develop background knowledge of a topic to evaluate the content of an exposition, eg What do you know to be right? What do you know to be wrong? Does the text influence this? How? If you are not knowledgeable about a topic, how can you check the accuracy of information included in argument stages?

	Foundation Statements:

Communicate proficiently ideas & information in classroom, school & social situations for a range of purposes.  Explore a range of roles when interacting in pairs & groups, using various listening strategies to gather general ideas from conversations, reports or spoken presentations.  Identify the effect of purpose & audience on spoken texts &  shape & present ideas accordingly.  Identify common organizational patterns & language features of predictable spoken texts.

Refer to: English K – 6 Modules p.255; Syllabus p.56-59
• Revise social purpose of exposition and its stages. Display on a wall chart in the classroom.

• Provide students with cards containing connectives and conjunctions, eg firstly, secondly, also, because, therefore, to guide oral exposition on a familiar issue.

• Ask students to prepare short oral expositions to present to the class to defend a point of view. They may use palm cards for

prompts, eg use key words to summarise arguments. Tape-record radio segments where expositions are developed about

current issues.

• Identify ways in which a speaker can engage the interests or sway the opinion of an audience, eg rhetorical questions,

previewing arguments, calling for audience response, hand gestures, speaking softly/loudly, changing intonation.

• Develop a bank of phrases to replace personal statements of opinion, eg It seems that …, Apparently people feel …, The

situation is … Discuss the effect on the audience and speaker’s credibility when using general rather than personal

statements of opinion. Display these phrases in the classroom. Encourage students to use them as sentence beginnings in oral

expositions.

• Demonstrate pausing between each section or stage of an exposition to highlight the pauses made, rather than presenting

arguments in a long list joined by ‘and’. Relate this to achieving the purpose of an exposition, which is to persuade others to a

point of view.

• Challenge students to convince the teacher to allow the class to do a favourite activity, eg play a game. Teacher provides

reasons why the activity can’t occur, and students attempt to address these reasons in particular.

• Invite relevant guests to hear spoken expositions prepared by students, eg local council representative to hear why there

should be more facilities for bikes in the local area. Invite the guest to respond to students’ speeches.

• Address other classes about local and school issues, stating a position and giving arguments to support it.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


