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	TEXT TYPE: DESCRIPTION    
Grammar Focus: Using more complex noun groups with adjectival phrases; figurative language – personification, simile, metaphor, alliteration; playing around with language to create an effect – adjectives after nouns, repetition, made-up words, unexpected combinations; word chains.
Grammar terminology: adjectival phrase including prepositions; adjectival clause; personification; simile; metaphor; alliteration; word chain.

	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.363; Syllabus p.60-63
• When they describe a character or setting in a story, get students to think about how the description relates to the

development of story, eg certain character traits might become important to the plot.

• Provide students with description starters that they can turn into richly detailed paragraphs by answering the implicit

question with each starter, eg There was something eerie about the … sky/visitor/room/house (What made it eerie?).

• Ask different groups of students to describe a setting, eg kitchen, shopping centre, using only one sense, eg sight, smell, sound.

• Provide opportunities for students to view segments of television programs, commercials or music video clips without sound and have them describe what is happening.

• Model how to use a thesaurus in writing descriptions.

• Ask students to create posters displaying alternatives to cliches and hackneyed phrases, eg instead of quick as a flash — as

quick as a calculator; as quick as an Olympic runner.

• Assist students to write simple descriptive poems, eg provide a subject (Blue is …) and get each student to contribute one

line to a collaborative poem (Blue is the flash of a splendid wren).

• Have students write a description of a familiar setting, eg my bedroom, for different audiences, eg someone who is visually

impaired, their parents, a pen pal.

• Use personification as the basis for writing by giving a non-living thing characteristics such as independent movement,

behaviour and personality, eg cars, supermarket trolleys, computers, washing machines.

• Provide students with a theme, eg mystery on a cruise ship. Have students in groups devise a character that may be part of

this theme and write a description. Share descriptions as a class and use these as the basis for writing a narrative.

• Cover the text in a picture book, and have students use the pictures as the basis for writing a literary description.

• Have students write descriptions from different perspectives, eg teacher and student describe playground incident. Discuss

how different authors have different points of view and select different details to include or exclude.

• Have students read their own writing aloud to a teacher or peers as an editing technique. Focus on the inclusion of relevant,

specific details and the deletion of irrelevant information.


	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p.362; Syllabus p.60-63
• In shared, guided and independent reading, have students read descriptions of settings from different narratives and compare

these, eg How does the author bring us into the setting? Is the author describing the setting favourably or unfavourably?

• Encourage students, when reading aloud descriptive passages, to use pitch, pause, intonation, volume and emphasis to

enhance the meaning.

• Read descriptions to the class and ask students to suggest how the author may feel about what is being described and how

the author brings this to the writing.

• Use a class chart when reading a description in shared or guided reading to note down different language features, eg:

Adjectives/ Adverbs/ Similes Metaphors

adjectival adverbial phrases phrases

• Collect and read a variety of poems, ballads and songs and identify the use of figurative language such as similes and

metaphors. Discuss why writers use these, eg to squeeze lots of information and emotion into a few words, to find new

ways to say old things.

• Identify descriptive passages in a biography and discuss why the author included these details and excluded others.

• Encourage students to collect samples of descriptions or descriptive writing. Encourage students to identify the sense or

senses used by the writers in gathering their information (ie smell, taste, feeling, hearing, sight, intuition).

• Have students read descriptive passages and poems to identify chains of meaning, eg look for synonyms and antonyms,

highlight all descriptive references to the subject.

• Provide students with descriptions from art exhibition catalogues or real estate magazines. Also provide students with the catalogues and magazines from which the descriptions have been taken. Ask students to match the descriptions with the

correct photograph or painting in the catalogue or magazine.

• In groups, have students read two or three examples of a descriptive passage from the same text and a passage from a

different text. Have them match the passages from the same text, studying the literary style and language choices of the

writer to find reasons to justify their answers.

• Investigate the creation of mood in films and television programs through photography and directing techniques, eg how

suspense is created by using sound and visuals to describe the setting.

• Compare the same scene in film and book versions. Ask students to compare how the written description has been translated into a visual text. Have them consider aspects such as camera angle, lighting, composition of the shot.

• Have students list and critically evaluate descriptive details given about a product in an advertisement. Ask them which

aspects are described and which aspects are not described and how this relates to the purpose of the advertisements and the

intended audience.

• Have students identify different ways in which the subject of a description is introduced to the reader.

• Trace through significant developments in a character’s appearance or personality at different points in a story, eg in terms of what the character does, says, thinks, feels or looks like.


	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.361; Syllabus p.60-63
• Use portraits and pictures as a stimulus for discussion, eg have students describe the person as if it were someone they knew well; describe a place as if they have been there.

• Have students describe what they have in a ‘surprise box’, without telling the audience what it is, eg what country it comes

from, its use, what it is made from.

• Discuss two completely different scenes, eg idyllic country picture and picture of a war scene, and compile lists of

words/phrases that might be used to describe these two different scenes.

• Organise a food-tasting session where students are asked to focus on the taste, texture and smell in order to describe the food

in detail.

• Place a ‘mystery object’ in a box or bag, and have students describe what they feel, eg materials possibly used, surfaces and textures.

• Have students read aloud examples of effective, descriptive passages from literature. Ask students to listen to the rhythm and

sound of the language and identify what features make the description effective.

• View two photographs of a person, animal or object — first a close-up of particular detail and then a long shot. Brainstorm

words and phrases to describe each one, then compare and discuss similarities and differences.

• Play the Who am I? game in which students give descriptive clues about a character from a familiar novel and others have to

try to guess the identity.

• Read two different descriptive passages to students, eg about different subjects, different types of description or using

different writing styles, where the writer has strong feelings about the subject or is writing as if they have no strong opinion about it. Have students identify and explain why they, personally, prefer one passage to the other.

• Encourage students to listen for examples of description in daily conversations, and name the purpose and audience for the

description.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


