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	TEXT TYPE: EXPOSITION    
Grammar Focus: Using word chains and word sets; a range of connectives; complex sentences; changing the beginning focus of the clause (theme); abstract nouns; general nouns; making nouns form verbs.
Grammar terminology: word chains; word set; complex sentences; theme of clause; active; passive; abstract noun.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.353; Syllabus p.60-63
• Jointly select a school/community issue. Construct an exposition in the form of a letter to the principal/student

representative council. Include a position statement and several arguments to support the position. Research will be required

to gather evidence to develop effective arguments. In small groups, have students design posters that express the same point

of view.

• Display a large chart with an outline of an exposition’s structure and organisation for students to use when editing their own

expositions.

• Brainstorm and list emotive, descriptive and attitudinal language that can be used to write about a particular issue, eg dead serious, important, significant.

• Have students increase the persuasiveness of expositions by editing to build up noun groups. Select words that will influence

the reader’s emotions, eg ‘Trees’ becomes ‘Rare and endangered native trees …’

• Brainstorm and list conjunctions that show cause and effect relationships, eg however, unless, results in …

• Focus on distancing opinions and views from personal statements in joint constructions, eg ‘in my view …’, ‘my belief is that …’, or impersonal, eg ‘it could be said that …’, ‘it is commonly accepted …’, or an external source could be quoted, eg ‘most students agree …’, ‘authorities claim …’.

• Help students to recognise and define a problem either at school or in the wider community. Have them conduct research by

jointly constructing questions for surveys/interviews, note-taking from written texts. Organise the collected data to use in

jointly and independently constructed expositions.

• Provide students with recommendations and reasons for a particular issue cut into separate strips. Have students order these

reasons from most important to least important. Use this as the framework for independent writing.

• Have students design posters to persuade somebody else to do something they would not normally want to do, egclean their

bedroom, do their homework. Encourage students to use features of an exposition text (ie statement of position and some

supporting arguments).

• Have students construct a visual text to support a written exposition. Graphs, diagrams and tables can be used. Consider

colours and images used to ensure maximum influence on the audience.

• Develop continuums to demonstrate modality. Locate words in sample texts that indicate viewpoint, eg definitely, might,

should, must. Order these to indicate degree of certainty, and display as a reference for student writing.


	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p.352; Syllabus p.60-63
• Annotate an enlarged copy of an exposition text. Have students assist by identifying position statement, arguments, point and

elaboration, and reinforcement of position. Use different coloured highlighters for each section.

• In shared reading, read a variety of expositions. Point out how the purpose affects structure, eg an editorial may provide

background information and give evidence; a brochure may have an opening statement to attract attention but contain little evidence. How can the accuracy of evidence be assessed?

• Ask students to collect and read a selection of articles and letters to the editor about the same issue. In pairs, have students

sort the articles and letters according to the point of view of the writer. Remind students that the point of view of the writer

is found in the statement of position of the exposition. Ask students to summarise the main points and to locate any

conflicting information.

• Have students collect a variety of letters to the editor on the same topic. Ask students to identify persuasive language such as

emotive words and exaggeration and the use of modality by writer.

• In shared reading, read expositions and point out text features that may help readers distinguish fact from opinion, such as

references to sources of information used by the writer to support viewpoint, eg experts quoted, studies showed. Have

students evaluate this information from different sources.

• Identify any technical terms used in an exposition. Does the writer/presenter assume readers/viewers will understand? Are

there attempts to support readers/listeners in learning about the technical terms? Note the effect on the text’s purpose.

• After viewing a documentary that presents a contentious issue, have students discuss how the writer’s or presenter’s point of

view is expressed. Encourage students to identify possible bias by referring to the use of emotive language, the visual text,

exaggeration, omission of facts.

• During shared and guided reading, have students identify words that link point and elaboration. Jointly construct a list of

conjunctions for students to use in their independent writing.


	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.351; Syllabus p.60-63
• Brainstorm the channels of communication that people use to express their opinions about an issue — record responses on a

class chart, eg letters to the editor, talkback radio, public forums, rallies. Discuss which groups in the community would use these forms of exposition.

• Have students participate in role-plays of moral dilemmas to highlight how emotion and personal bias play a part in shaping

opinions. Have some students observe and discuss the language and nonverbal cues used when opinions were expressed.

• Have students view a speech to identify nonverbal techniques such as gestures, facial expression and movement around the

room, that are used when presenting an exposition and how they can enhance the meaning of the speech. Encourage

students to use these techniques when presenting oral expositions.

• Discuss how the values and attitudes of speakers may affect not only what they say but also how it is said and analyse oral

expositions to identify examples of this.

• After viewing a documentary on a topical issue, ask students how the narrator’s point of view was expressed. Use questions

to help identify bias, eg Would the writer agree with the statement …?

• Invite guest speakers, eg community members, parliamentarians, local councillors, to speak about a school/local issue. Have students take notes about the points raised and ask questions for clarification.

• Jointly construct a chart outlining the stages of an exposition for students to use as a scaffold when presenting oral expositions.

• Encourage students to use visual texts such as pictures, diagrams, tables, overheads, as well as sound effects to support an oral exposition.

• Identify different groups of people who would have an opinion for or against an issue. Develop arguments that might be used

for each side of the issue. Students need to research topics to develop effective arguments. Role-play representatives from

each group, putting forward their point using the structure of exposition.

• Ask students to present a point of view opposite to their own in relation to a particular issue. Experiment with ways of

minimising or increasing the persuasiveness of the presentation. Do all people who present a particular point of view

necessarily hold that opinion? eg student council representatives, politicians, businesspeople.

• Consider changes in content and delivery that could be required when presenting an exposition to different audiences, eg

exposition about the need for a bike track delivered to peers, and delivered to the principal or School Council.

• Have students select statements as the basis for expositions and practise turning them into questions to state the position, as

well as engage audience attention, eg Computers should replace teachers: have you ever thought of explaining to a

computer why your homework isn’t done?
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