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	TEXT TYPE: NARRATIVE   
Grammar Focus: Using word chains; Using conjunctions and connectives to reorder events and create causal relationships between events; Using the structure of the noun group to build descriptions; Using metaphors, idiom and personification in descriptions; Using complex sentences to build relationships of time, place, reason, manner, condition between the events of clauses; Changing the beginning focus of the clause. 
Grammar terminology: word chains; structure of sentence; theme of the clause; structure of clause, subject, verb, indirect object, object (syntax), doer, action, done to, receiver (meaning); structure of noun group; metaphor; idiom; personification

	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.305; Syllabus p.60-63
• Encourage students to read a variety of narratives and discuss possible subjects for writing.

• Select a narrative to read to the class but do not read the resolution. Have students predict the outcomes for characters

beyond the end of what they have heard. In pairs, students write the resolution for the narrative.

• Jointly construct sections of narratives to model how to achieve certain effects, or address identified areas of need, eg

incorporate dialogue, link narrative events to resolution, explore motivation of characters.

• Have students in pairs locate verbs in a section of narrative text. Ask them to use different colours to highlight different kinds

of verbs, eg red–action verbs, green–thinking verbs, blue–saying verbs, yellow–relating verbs. Discuss which kinds of verbs are used most frequently and the purpose of each group of verbs in narratives, eg to tell what’s happening, to tell what’s
going on in a character’s mind.

• Jointly construct an editing checklist for students’ own narratives, eg Does orientation include who/where? Do descriptions of characters/locations give a clear picture? Do all details enhance the narrative’s purpose? Is dialogue included? Are characters’ motivations explained?

• Design a flow chart that illustrates the choices and decisions with which a character is faced in a particular narrative. Rewrite

sections of the narrative that would change if the character had made different choices.

• Jointly construct narratives that deviate from a simple narrative structure so that there may be more than one orientation,

complication or resolution.

• Have students locate connectives in excerpts from published narratives. Group connectives according to their purpose, eg

giving a cause, adding information, adding elements, making comparisons. Use these to develop a class chart to be used as a writing resource.

• Jointly construct a narrative where the reader is positioned to regard the events and/or characters in particular ways.

• Have students jointly construct innovations on a short narrative. Ask them to change different aspects, eg write a fairy tale in

a modern setting, change age/gender/personality of character. Provide opportunities for students to share these narratives with each other and encourage them to comment on the effect of the changes.

• Encourage students to consider potential audiences when planning a narrative, and include details that would appeal to,

assist, interest these readers.

• Discuss the effect created by the visual text in narratives, eg cover illustration, size and style of font for title. Have students

select different fonts, layout and graphics to publish their own narratives and describe the intended effects.

• Write a short narrative play for performance by small group, whole class. The script may be jointly constructed or written

independently.


	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p.304; Syllabus p.60-63
• Provide a variety of narratives, eg science fiction, historical fiction, for students to read in independent and shared and

guided reading experiences. Discuss common themes and issues.

• Provide shared, guided and independent reading experiences for students to explore a variety of narratives.

• Read a variety of narratives including fables, myths, parables and consider the purpose of each text. Note that many narratives

extend the purpose of entertainment to include moral or cautionary elements.

• Have students identify stereotypes and figures of authority or power in narratives. Have students examine strategies used by authors to create power in these characters, eg descriptions of appearance and actions, use of symbols, reactions of other characters.

• Have students investigate the organisation of time in narratives by creating a timeline for a narrative they have read. Discuss

the effects of the author’s choices, eg flashback to explain a character’s reactions, long periods of time summarised in a

sentence or paragraph to keep story moving.

• Point out narratives that manipulate the usual structure, eg start with resolution, followed by flashback to events. Discuss the

effectiveness of different organisation.

• Have students compare the book and film versions of the same narrative by identifying similarities and differences in the

setting, storyline and portrayal of characters. Identify different methods used to convey the story, eg descriptive passages in

book replaced with scary music, dim lighting in film.

• Jointly construct a list of emotive language and exaggeration in a familiar narrative. Discuss the effects of these word choices,

eg elicit sympathy, increase tension, identify with a particular character.

• In shared, guided and independent reading, have students read narratives that deviate from a simple narrative structure.

• Compare elements of the visual text such as cover, illustrations, title page in different versions of the same text, eg old/new,

different publishers. Identify differences and discuss possible reasons for these, eg to update visual text, production cost.

Justify the selection of the most effective version with reference to particular features of the visual text.

• Have students examine picture books in which the illustrations play a symbolic role or convey ideas not directly stated in the

text. Discuss understandings of the story and interpretations of the images and identify how the visual text in picture books

can allow for different levels of meaning.

• Give students a selection of picture story books to arrange in order of most realistic illustrations to least realistic illustrations.

Encourage students to justify their choices and to discuss the effect of having highly realistic visuals in a picture book or how

highly unrealistic visuals affect the meanings contained in a picture book.

• Have students, in small groups, read a short playscript and discuss interpretations. Small groups develop stage directions and

descriptions of stage set, furniture and props needed. Have groups share interpretations and explain/justify choices by

referring to script.

• Read a selection of Australian bush ballads and identify character similarities, eg occupation, age, gender, nationality. Discuss which groups are most/least represented and why.

• Encourage students to discuss the intended audiences for different narratives, eg young children, boys, girls, teenagers.

Critically consider ways in which authors cater for intended audiences, eg cute pictures/characters for young children,

choice of subject matter for boys/girls.


	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.303; Syllabus p.60-63
• Have students research and discuss the purpose of narratives in different cultures. Discuss reasons for the importance of oral

storytelling in cultures.

• Have students listen to stories from a variety of cultures and identify common themes. Discuss those themes that recur across

cultural groups, and how they extend the purpose of narrative to include moral or cautionary elements.

• Discuss the effectiveness of a narrative’s title after reading the text. Does the title reflect the story? Why might the author

have chosen the title? What ideas does the title evoke? What effect does the title have on prospective audience for the text?

Ask the students to suggest alternative titles.

• Identify the purposes of oral storytelling in different cultures and suggest possible reasons why some cultures value oral

records more than others, eg Aboriginal Dreaming stories.

• After they have listened to oral narratives, have students discuss the effect of different saying verbs used by storytellers and

authors. Identify information given by these verbs about characters, eg I know the character didn’t want to do it, because the author used the verb ‘grumbled’.

• Use oral cloze during shared reading or storytelling so that students may predict what might happen next in the story.

Identify aspects of the story that have influenced predictions. After reading, consider how author is using or manipulating

narrative organisation to create particular effects.

• Refer to narrative stages to provide assistance to peers planning an oral narrative, eg ‘You need to include more detail about

where the story takes place in your orientation.’

• Invite authors to come and discuss/read their work. Have students identify the significant influences on the author, important beliefs, special interests and consider how these are reflected in their writing.

• Identify idioms used in narratives, eg raining cats and dogs, and brainstorm meanings. Discuss how the meaning and use of

idioms vary between cultural and social groups.

• Retell narratives through drama, altering the mood of the story through voice, music and sound effects, eg exaggerate a

fairytale to have it appear as a melodrama.

• Have students listen to repeated readings of a text to identify layers of meaning, eg different character’s point of view,

language choices made to shape reader’s opinions.

• Have students improvise a short drama based on part of a familiar narrative. Give students time to practise their presentation.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


