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	TEXT TYPE: EXPOSITION    
Grammar Focus: Grammatical patterns in poetry vary enormously.  Poetry tends to rely on features of textual cohesion such as word chains based on such things as repetition, synonym and antonym.


	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.370; Syllabus p.60-63
• Have students develop a ‘What is Poetry?’ wall poster listing personal definitions of poetry. Encourage students to revisit their

definitions after reading a variety of poetry.

• Ask students to construct a list of titles and authors of poems for peers to refer to.

• Jointly construct a variety of poems, eg nonsense, descriptive, narrative, on the basis of models that students have read.

• Jointly construct poems using pictures as stimulus. Brainstorm and list thoughts and feelings related to the pictures, eg

Aboriginal paintings and works by colonial Australian artists.

• Have students write poems in free verse about personal experiences/feelings — birthdays, school, parents. They could be

given the first line, eg ‘It makes me furious when …’, ‘One day I’m going to …’.

• Jointly construct a nonsense poem using unlikely people/situations and invented language. Use models of Roald Dahl, Lewis Carroll, Spike Milligan, Jack Prelutsky and Michael Rosen.

• Cut up a poem into lines or stanzas. Have students reconstruct the poem and compare it with the original text. Use a wide

range of poems from simple to complex: rhyming and free verse.

• Have students independently construct poems using joint constructions of poems as models.

• Have students create a visual text to convey understanding of a poem’s meaning.

• Encourage students to use a variety of styles to emphasise or highlight parts of the text when publishing poetry, eg bold,

underlining, headings, italics, and use of capitals.

• Model how to redraft, revise, edit, proofread and publish when writing poetry. Encourage students to engage in these

processes when independently writing poetry.


	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p.369; Syllabus p.60-63
• In shared reading, read a variety of poems and encourage students to find similarities and differences in the ways poets

express personal experiences.

• In small groups, have students prepare and perform a Readers Theatre for a poem.

• Encourage students to read a range of poems written by children.

• Read poets’ selections of their favourite poems and other poets’ works, eg Max Fatchen and Colin Thiele ‘Tea for Three’ and

Michael Dugan and Doug MacLeod ‘Out to Lunch’.

• Encourage students to use effective pause and emphasis when reading poetry aloud.

• Provide a variety of poems in a particular form, eg ballads, descriptive, humorous, for students to read in independent reading.

• In shared reading experiences, read dialogue poems, eg Lewis Carroll’s ‘The Walrus and the Carpenter’ or Shel Silverstein’s ‘The Oak and The Rose’ or ‘Biami’ by Oodgeroo Noonuccal. Invite individual students or pairs to read one of the parts in the poem.

• In shared reading, read poems that explore feelings and poems that puzzle by incorporating complex ideas, eg ‘The

Hippopotamus’s Birthday’ by E V Rieu.

• Select extended images from poems to share with the class. Have students use this imagery to create a visual text or have

them select a piece of music to play while the image is read from a poem.

• Encourage students to collect poems on a particular theme. Include these in the class library for students to read in

independent reading.

• Read a poem to the class without showing them the title. Ask students to suggest an appropriate title and provide reasons.

List these suggestions and compare them with the title used by the poet.

• Focus on word chains in poems. Write these on wall charts for students to refer to when writing poetry.


	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.368; Syllabus p.60-63
• Have students recite poems and rhymes individually, in chorus and in multi-voice recitations, eg ‘Jabberwocky’ by Lewis

Carroll, ‘I’m the Youngest in Our House’ by Michael Rosen.

• Have students retell and innovate on poetry heard and read, eg add stanzas, jointly construct a parody of a nursery rhyme

.

• Have students discuss how illustrators interpret poetry, eg ‘The Highwayman’, illustrator Charles Keeping; ‘Man from Snowy River’, illustrator Annette Macarthur-Onslow; ‘The Dragons are Singing Tonight’, illustrator Peter Sis.

• Encourage students to use appropriate terminology to talk about different technical devices, eg simile, metaphor, alliteration

and assonance. Display and exemplify these terms in the classroom.

• Encourage students to explore patterns of rhythm in poetry, patterns of strong and weak stresses on words. The teacher’s

exaggerated reading can help students identify patterns. Students can decide on their own marks to indicate strong and weak

stresses. Assist them to note regular patterns of strong and weak stresses in lines.

• Encourage students to use visual elements such as gesture and facial expression to communicate meaning when presenting or

reading a poem aloud.

• In small groups, have students dramatise a poem such as ‘The Man from Ironbark’ by Banjo Paterson.

• Select popular and folk songs to play to students to highlight rhythms, sound, tone and feeling, eg ‘Click Go the Shears’, ‘The Wild Colonial Boy’, Julian Lennon’s ‘Saltwater’.

• Have students prepare and present a group performance of a favourite poem.

• Encourage students to use appropriate pitch, pace, pause and emphasis when presenting poetry as a performance.

• After listening to a poem, encourage students to discuss striking and unusual features in the poet’s use of language.

• Invite poets to come and read and/or present their poetry to the class.

• Provide opportunities for students to compare two poems by the same poet or poems on a similar theme and discuss reasons

for similarities and differences.

• Listen to tapes of poets reading their own work, eg Spike Milligan, Bill Scott, Michael Dugan and Doug MacLeod.

• Have students select music that reflects rhythms, sounds and ideas of particular poems, and that can accompany oral readings.



	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


