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	TEXT TYPE: PROCEDURE   
Grammar Focus: Using the beginning of the clause to focus the readers’ attention on important aspects; The use of conditional forms to indicate potential problems or options in the procedure; The inclusion of reasons for doing things; The use of various ways of giving a command.

Grammar Terminology: theme/beginning focus of clause; complex sentence; noun group (including adjectival phrases and adjectival/relative clauses for giving more detail); modality (including modal verbs).



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.315; Syllabus p.60-63
• Have students order a list of related adverbs to indicate intensity or shades of meaning, eg slowly, quickly, immediately.

• Have students recall an activity or game learnt by the class. Jointly construct a procedure for the activity or game, changing

language from past tense statements to commands.

• Jointly construct procedures that manipulate the purpose of a procedure (ie using a procedure to entertain, eg how to have a

perfect holiday, how to survive Year 6).

• Have students use knowledge of language features and organisation of procedures to rewrite an unclear procedure.

• Have students find adverbs and adverbial phrases in a variety of procedures and create a class word bank as a resource for

independent writing and spelling activities. Organise them into groups, eg Where? When? How?

• Ask students to select visual images for their own procedure, and arrange written and visual text on the page to assist the

reader in following procedure. Label or number the visual images where relevant. Discuss the relationship between the text

and the visual text and the role of each.

• Jointly construct conditional procedures (where the reader must make choices), eg first aid procedures, instructions for

computer programs.

• Have students create a flow chart showing the path taken while using a CD-ROM or adventure game. Ask them to include

the other choices that could have been made.

• Model how to refine instructions and procedures for brevity, without losing the goal, eg writing telegrams, using Internet, CB radio.
• Have students create a list of abbreviations commonly found in procedural texts such as recipes and map directions, eg tsp,

tbsp, SR flour, NW, to be used in independent writing.

• In shared reading, read a recount such as ‘My Day as a Firefighter’ and highlight the language features and punctuation that would be unnecessary if written as a procedure. Rewrite as a procedure.

• Have students independently write, edit and publish their own procedures to be shared with other class members.

	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p.314; Syllabus p.60-63
• During shared reading, read a variety of procedures. Point out the different stages of a procedure (ie goal, materials and

sequenced steps).

• Encourage students to look for the stages of a procedure in their independent reading of procedures.

• Have students collect a variety of procedures from home or from school/local libraries. Provide opportunities for students to

read and follow these procedures in small groups.

• Have students compare procedures to evaluate layout, eg use of subheadings, indents, lists, different font types and styles.

Ask them to suggest why these features assist the reader and suit different purposes.

• In shared reading, identify adverbs and adverbial phrases representing time, place, or manner in procedures. Point out the

location of these phrases within sentences, eg beginning, middle, end.

• Divide class into small groups. Give each group a step from a procedure cut up into individual words. Ask students to arrange

the words in the best way, pointing out that the most important word must come first. Sequence these steps and have

students follow the procedure.

• Have students read and compare instructions for a variety of board games. Ask them to identify instructions that are easy to

follow and list features that assist the reader.

• Have students compare visual/media procedures with written procedures, eg television cooking show and recipe book.

Brainstorm and list similarities or differences and consider prior knowledge and skills required of the viewer or reader by each

text.

• Have students locate action verbs in procedural texts. Ask students to suggest why action verbs are usually used in first

position in the sentence, eg ‘add the cream to the milk’ (active) rather than’ ‘the cream is added to the milk’ (passive).

Discuss how this assists the reader. Are there times when it would be helpful to use the passive to change the beginning

focus?

• Locate technical language from procedures on the same topic, eg computers. Use these words to formulate individual or class

spelling lists.

• In shared reading, point out the punctuation patterns that are specific to procedures, eg instructions are usually in steps

rather than sentence form and they may not require capital letters and full stops.


	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.313; Syllabus p.60-63
• Using a cassette recorder, have students record and listen to verbal directions to identify features of spoken procedures, eg

intonation, repetition, use of questions to clarify meaning.

• Have students suggest ways in which listeners can take an active role in making meaning in procedures, eg asking questions about how to complete an action; taking notice of gestures.

• Have students listen to an oral procedure. Point out strategies used by teachers to modify the intensity of spoken instructions,

eg choice of words, tone of voice, use of eye contact. Have students consider the effect of these strategies on an audience.

• Have students listen to and evaluate spoken procedures with reference to structure and language features, eg ‘The speaker

didn’t give the steps in order’.

• Jointly construct a list of examples of spoken instructions or procedures that students hear at home or school. Point out the

variety of procedures and their purpose — to tell how/what to do.

• Point out the ways in which spoken instructions often address the audience specifically by name, eg Sarah, put the

equipment on the table.

• Have students, in pairs, participate in barrier games. Have students discuss the difficulties encountered and adaptations

needed to clarify understanding.

• Have students give an oral procedure to peers, eg origami, recipe. Encourage students in their presentations, to use diagrams and visual texts to support their instructions.

• Have students listen to and follow an oral procedure to complete a cooking or craft activity. Encourage them to discuss

aspects of the oral procedure that were clear and easy to follow and aspects that were ambiguous. Ask them to suggest

possible improvements to the text or presentation.

• Ask students to choose a simple procedure, such as a craft activity, to present orally to a younger child. Model how the

instructions may need to be adapted beforehand. Have students present the oral procedure and evaluate its effectiveness.


	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


