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	TEXT TYPE: RECOUNT    
Grammar Focus: Use of clearly structured sentences with a focus on what information is included at the beginning; Complexity of sentence structure to construct complex meanings; Use of longer noun groups to build description; Use of a variety of action verbs, which form word chains.

Grammar terminology: word chains; structure of sentence; structure of clause: subject, verb, indirect object, object (syntax); doer, action, done-to, receiver (meaning); theme of clause; structure of noun group.



	Writing Outcomes
	Reading Outcomes
	Talking & Listening Outcomes

	WS3.9: Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.
Focus (Refer to Syllabus p.37):
	RS3.5: Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

Focus (Refer to Syllabus p.29):

TS3.1: Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

Focus (Refer to Syllabus p.21):
RS3.6: Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

Focus (Refer to Syllabus p.31):
TS3.2: Interact productively and with autonomy in pairs and groups of various sizes and compositions, uses effective oral presentation skills and strategies and listens attentively.
Focus (Refer to Syllabus p.23):
RS3.7: Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

Focus (Refer to Syllabus p.33):
TS3.3: Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.
Focus (Refer to Syllabus p.25):
WS3.8: Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.

Focus (Refer to Syllabus p.35):
TS3.4: Evaluates the organizational patterns of some more challenging spoken texts and some characteristic language features.
Focus (Refer to Syllabus p.27):


	WS3.10: Uses knowledge of sentence structure, grammar and punctuation to edit own writing.
Focus (Refer to Syllabus p.39):
	

	WS3.11: Spells most common words accurately and uses a range of strategies to spell unfamiliar words.
Focus (Refer to Syllabus p.41):
	

	WS3.12: Produces texts in a fluent and legible style and uses computer technology to present these effectively in a variety of ways.
Focus (Refer to Syllabus p.43):

	

	WS3.13: Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.
Focus (Refer to Syllabus p.45):
	

	WS3.14: critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
Focus (Refer to Syllabus p.47):
	


Teaching and Learning Experiences
	Writing
	Reading
	Talking & Listening

	Foundation Statements:
Write well-structured and well-presented literary and factual texts for a wide range of purposes and audiences, dealing with complex topics, ideas, issues and language features. Write well-structured sentences, effectively using a variety of grammatical features.  Spell most common words accurately, and use a variety of strategies to spell less common words. Use a fluent and legible style to write and employ computer technology to present written texts effectively in a variety of ways for different purposes and audiences. Evaluate the effectiveness of their writing by focusing on grammatical features and the conventions of writing.
Refer to: English K – 6 Modules p.295; Syllabus p.60-63
• Research information for recounts with historical and biographical topics.

• Have students use a timeline as the basis for writing an historical recount, eg an explorer’s journey.

• Have students write a recount in the form of a diary, after researching topic, eg sea log of a journey to Australia.

• Have students research and collect information from a variety of sources to construct a biographical recount, eg sportsperson,

explorer, artist.

• Provide a pro forma for students to use to collect information about a series of events with questions such as, When did it

happen? What happened? Ask students to use this to write a factual recount, eg landing on the moon.

• Jointly construct the change in a literary recount from first to third person, or third to first person. Discuss the effect these

changes make to the reader’s understanding of the events.

• Compile a class list/poster of all the different types of recounts that students encounter and the purpose for which they were

written.

• Jointly construct a factual recount of a class excursion. Individual/small groups of students develop the recount by adding in words/phrases to describe people, events, locations, time, in more detail.

• Encourage students to identify information required for their intended audience when writing a recount. Discuss the different

needs of other possible audiences, eg a recount of a class performance for peers or school newsletter.

• Divide students into small groups. Provide students with a set of five to ten events. Have students jointly construct a recount

by sequencing the events and adding detail, eg descriptive language for setting and characters and time connectives.

Compare and discuss the written recounts of each group.

• Point out the purposes of visual texts in recounts, eg to provide additional information to show what something is like; a

summary of information. Have individual students identify the purpose of the visual text included in their own recounts.

• Have students select key events in a recount and create a visual text to enhance these.

	Foundation Statements:

Independently read & view an extensive range of complex texts and visual images using a comprehensive range of skills and strategies. Respond to themes and issues within texts, recognise point of view and justify interpretations by referring to their own knowledge and experience. Identify, critically analyse and respond to techniques used by writers to influence readers through language and grammar. Identify text structure of a range of complex texts and explore how grammatical features work to influence an audience’s understanding of written, visual and multimedia texts.
Refer to: English K – 6 Modules p294; Syllabus p.60-63
• Read to students a variety of biographical and historical recounts.

• Read historical recounts and investigate roles of men and women. Identify gender stereotyping. Consider who is performing different tasks and who is included/excluded. Are recounts mainly by or about well-known people? Why might this be so? Is there a place for other authors?

• Ask students to use text clues, eg patterns of dialogue, narrator’s voice, positioning of reader, to identify the narrator of a recount text. Consider the events from different points of view, eg recollection of events in historical recount.

• Have students read recounts and find examples of language that indicate point of view, eg list evidence to support excursion

recount written by a teacher and compare it with a recount written by a student.

• Encourage students to form opinions about events/characters in a recount, and justify with reference to the text, eg emotive

language, exaggeration, excluded information, large time gap between events in biography. Consider the author’s purpose in using these strategies.

• Have students use knowledge of recount organisation language features to scan texts for information, eg who, what, when

and where in orientation, time connectives to indicate new events.

• Ask students to compare recounts on the same topic by different authors. List similarities and differences, and consider

possible reasons for this, eg different publication date, different audience, inadequate research, cultural/social/gender

stereotyping and bias.

• Have students read a variety of recounts and identify purpose and possible audiences. Compile information into a table for

use as a class reference.

• Identify information in recounts, eg historical recounts — war propaganda, victor vs victim’s perspective.

• Have students critically examine recounts for use of visual texts. Does the visual text reinforce/extend/confuse meaning of

recount? What additional visual resources would assist the text’s purpose?

• Have students read an autobiography/biography of an author as part of an author study. Identify significant events in the

author’s life and discuss how these may have influenced the author’s writing.

• Divide students into small groups and develop a timeline from a recount such as a newspaper article or autobiography.

Discuss how some events are not given in time order in all recounts.
	Foundation Statements:

Communicate effectively, using considered spoken language to entertain, inform and influence audiences for an increasing range of purposes. Work productively and independently, in pairs for groups to deliver effective oral presentations using various skills and strategies. Listen attentively to gather specific information and ideas, recognizing and exploring how spoken and written language differ, and how spoken language varies according to context. Evaluate characteristic language features and organizational patterns of challenging spoken texts.

Refer to: English K – 6 Modules p.293; Syllabus p.60-63
• Remind students about the different social purposes of literary and factual recounts.

• Have students retell succinctly events and incidents that are heard, seen or read, using recount organisational structure.

• Encourage students to use appropriate terminology for talking about recounts, eg orientation, record of events.

• Have students listen to a range of recounts, eg peers or guest speakers describe a significant event; historical recounts of

famous explorers; autobiographies of sportspeople. Record information on pro formas, eg who? when? what happened?

• Ask students to use gesture, tone of voice, facial expressions, sound effects, music and other visual elements to enhance

meaning in spoken recounts, eg when recounting exciting or frightening events.

• Ask students to prepare, rehearse and modify a presentation about a school activity, choosing events/items that would

interest the audience and deleting those that may be seen as repetitive or unnecessary. Use photographs or other visual texts

to enhance the presentation.

• Encourage students to recognise spoken recounts in a range of situations, eg at assembly. Identify the general purpose of

recounts as retelling events, as well as the specific purpose of each type of recount.

• Have students recount a school experience to a variety of audiences, adjusting voice, body language and choice of words

according to situation, eg to peers, principal, parents and teacher.

• Encourage students to research topics for imaginary and biographical recounts.

• Have students improvise a short drama based on a familiar recount.


	Planned Assessment:

	Differentiation/Adjustments:
	Evaluation:


